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ABSTRACT 

The guide, developed by the Secondary Transition and 
Emiloyment Project (STEP) in Idaho, describes a rationale and model 
for iiUplementing secondary/vocational asses'-nent of students with 
disabilities that is integrated with curriculum and transition 
strategies. Assessment and curricular strategies are particularly 
intended for students in rural and sparsely populated areas and can 
be implemented at both the junior and senior high levels. The manual 
aids in the review of current vocational assessment strategies being 
used, the review of forms and procedures used in the curriculum, and 
the implementation of a longitudinal curriculum-based informal 
assessment prpcess. Stressed throughout is the importance of 
assessment being continuous and longitudinal, beginning well before 
graduation, interacting with the curriculum, being 
criterion-referenced, and relying on direct observation and data. 
Specific curriculum phases are linked with specific assessment levels 
as follows: Phase I — Career exploration and assessment of functional 
skills; Phase II — Work exploration and assessment of career and 
vocational interests; and Phase III — Career focus and assessment of 
career and job employability. The major portion of the document 
consists of the appendix which contains an overview of the vocational 
assessment procedures as well as forms used at each of the assessment 
levels. (DB) 
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HOW TO USE THE MftNUAL 

This manual is designed for use by special education teachers, 
vocational education teachers, and school adninistrators for the 
following purposes. 

!• Review the current vocational assessment strategies being used 
in the school district. 

2. Review forms and procedures used in the curriculum. 

3. Implement a longitudinal curriculum based informal assessment 
process. 

A complete longitudinal curriculum based assessment is contained in 
the Secondary Transition Employment Project (STEP) manuals. Career 
EXPl9raU9n> Work Exploration. Career Focus and Job Preparation . 
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ABSTRACT 



Devising and Implementing secondary/vocational training curriculum 
for students with handicaps has emerged as a major goal of the 1980s. 
The purpose of vocational curriculum Is to prepare students for 
employment, foster transition from school to work, and ensure academic 
skills learned enhance nonschool performance. This manual describes a 
rationale and model for Implementing secondary/vocational assessment 
that Is integrated with curriculum and transition strategies. The 
assessment and curricular strategies described are for students In rural 
and sparsely populated areas and can be Implemented at both the Junior 
and senior high school levels. Assessment Is Integrated Into each phase 
of the vocational curriculum and Is explained In detail In the text and 
attached appendix. 
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VOCATIONAL ASSESSMENT IN THE SCHOOL SETTING 

A CURRICULUM-BASED MODEL 

As more students with moderate and severe handicaps are served In 
vocational programs, the need for more Information to determine program 
placement, curriculum content and long-term transition planning becomes 
paramount. Vocational assessment is a resource utilized by school 
personnel to make decisions about what and how to teach students with 
handicaps^ The vocational assessment model typically used was developed 
by rehabilitation professionals for evaluation of industrially-injured 
persons. The limitations of the model make it ineffective for secondary 
students with handicaps? thus, an alternative is needed. 

The vocational assessment model most ccnranonly used by school 
districts is shown in Chart A, This assessment process usually consists 
of an evaluation period from one to ten days during which standardized 
tests are administered. These typically include Interest Inventories, 
aptitude tests, dexterity screening, and work samples. The results are 
reported in percentiles, percentages, rankings, or method-time-motion 
ratings and are compared to standardized worker trait characteristics, 
such as those found in the Dictionary of nccupational Titles (DOT), 
Using the DOT, job titles are located in the Occupational Outlook 
IJanfilbQQk al ong wi th the ava 1 1 ab 1 1 1 ty of emp 1 oyment , pay rate , 
educational requirements, and worker traits for each job title. The 
report concludes with a list of recommended employment options. 

Vocational assessment dependent upon standardized resource 
materials and tests implies an accurate prediction can be made about the 
individual's ability to perform a local job and Infers that the person 



Chart A 

REHABILITATION VOCATIONAL ASSESSMENT MODEL 



1 - 10 days of 

Standardized 

Testing 



Scores/Ratings 



Comparison of scores 
to industrial 
classifications 



1. Interest 
inventories 

2. Aptitude 
testing 

3. Dexterity 

4. Work samples 



1 . Percentile 
rankings 

2. Quantity/quality 
ratings 

3. Method Time 
Motion ratings 



1. Dictionary of 
Occupational 
Titles 
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assessed can accurately discuss and evaluate the merits of different 
employment opportunities. While the rehabilitation profession has found 
this assessment model to be effective with the industrially injured, it 
has limited application in the school setting. The tests imply that all 
Job tasks must be performed to obtain work, limited Job training is 
needed, and a student with a limited work history can accurately 
determine career interests from pictures or written descriptions about 
Jobs. Utilization of this vocational assessment model with a high 
school student is described below. 

John, a 17--year-old student with moderate handicaps, was referred 
for vocational assessment by his classroom teacher in an effort to plan 
his vocational studies. John was evaluated over a two-week period with 
standardized interest inventories, aptitude and achievement tests, and a 
variety of dexterity test and work samples. John's evaluation report 
noted that his interests were in service occupations and machine 
operations. When asked about the type of job he would like to do, John 
stated he would like to fly planes. A review of his academic 
achievement tests placed John at the second grade level. Work sample 
results indicated difficulties in independently organizing his work and 
following written and verbal instructions: he completed a variety of 
sorting and assembling tasks, but his productivity was well below the 
cOTipetitive levels. The resulting evaluation report reconsnended that 
John engage in sorting and assembly tasks, probably at a sheltered 
workshop due to his low productivity. During his remaining years in 
school he should continue to develop his reading, writing and math 
skills and participate in a prevocational class to improve his 
productivity. 
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This model as used with John was Ineffective for the following 
reasons: 

1. The entire assessment Is time limited, occurring within a ten- 
day period. It is not part of a longitudinal curriculum which 
provides experiences to help John or his teachers determine 
his interests; 

2. The assessment occurs in a situation and with materials that 
are isolated fr<xn Johns's daUy/we^>kly experiences; 

3. The inference is made that a process designed for a different 
population is suitable or appropriate for students such as 
John; 

4. The method used to measure Johns's performance is based on 
national standards and not those specific to actual Jobs or 
parts of Jobs in John^s town; and 

5 The assessment process doss ?ot evaluate critical social 
skills needed on the Job or match social fikills with work 
environment etiology. 
A review of the learning characteristics of John and other students 
with handicaps reveals that performance on standardized tests often does 
not reflect student progress or capabilities. An alternative to this 
traditional assessment model is described below. 

John was referred (at age 17) for vocational evaluation. 
Information was gathered from John and his parents about his Job 
interests. John mentioned he liked planes and would like to be a pilot. 
His parents mentioned John "helped out" with some maintenance tasks with 
the family^s crop dusting plane and that the pilot had befriended him. 
They felt John was most motivated vrtien the work was of a physical nature 
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and not sedentary. From this initial Information John's teacher and 
vocational evaluator summarized his vocational interests as directed 
toward phisical activities with a particular interest in planes which 
could be extended to small and large engine maintenance or operation. 
In addition, the sunmiary noted that John had information limited to jobs 
found on his parents^ "^arm, and specifically those jobs vmere other 
employees were outgoing and friendly towards him. The report suggested 
that over the next year John should visit employment sites where planes 
and small and large engines are used and maintained. He should also 
visit sites where employees performed physical labor, such as the local 
feed and grain elevator, food processing plant, grocery stores, and 
hospitals where grounds and janitorial crews are employed. Sites which 
do not require physical work seemingly preferred by John would also be 
observed. These may include photocopying, mail sorting, microfilming 
and data entry. After these structured observations, which would be 
done by John and other students with the guidance of the leader, John 
would indicate what he 1 ikad and disliked about each site/job. He would 
then select a site and job task to try out for second semester. His job 
performance would be assessed and monitored as well as his performance 
of job-related skills, such as interacting with his coworkers, getting 
to and from work, and maintaining appropriate grooming and hygiene. 

After this two-semester instructional unit, the evaluation report 
would be updated to include John's initial and final productivity 
levels, his confirmed interests, his ability to work alone and/or with 
others, recommendations for academic instruction to support job 
performance, and suggestions for additional on-site training or 
observation. The latter provides the basis for John's Transition Plan 
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for ongoing school preparation prior to leaving school and obtaining 
employment • 

This assessment process is different from the traditional model for 
the following reasons: . 

1. The assessment is continuous and longitudinal, not episodic 
and time-limited; 

2. The assessment begins early, at least 3-4 years prior to 
graduation; 

3. The assessment interacts with the curriculum and is the basis 
of the transition plan; 

4. The assessment is criterion-referenced, not norm-referenced; 
and 

5. The assessment relies on direct observation and data rather 
than on inferential data. 

This assessment strategy Is illustrated in Chart B. 

The assessment process for students with handicaps vrtio have no work 
history or a poor work history could be conducted in the following way 
with the resulting outccxnes: 

1. Interviews with parents and students to determine their 
interests and expectations. This information can be 
summarized in a report regarding initial Job/career 
possibilities, potential residential arrangements, and goals 
for recreation/leisure and ccxranunity involvement. 

2. Structure on-site observations at preferred and non-preferred 
Jobs and sites. This activity can provide more indepth 
information about a student^s preferences and ability to 
observe and record job performance and tasks of an employee. 
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John 
I 

\ / 

Level I. Assessment 
Assessment of Functional Skills 

DO 

l__PARENT/STUDENT INTERVIEW I 
\ / 



< GET > 



List of student: 

1 . Work experiences 

2. Career interests 

3. Functional skills 

4. Expectations 

5. Resources 



Level II. Assessment 
Assessment of Career & Vocational Interests 

DO 

T_ON-SITE]oi^ 
I 

\ / 
< GET > 



1. Student familiarity with 
community sites. 

2. Eii^)loyer expecatations 

3. Identification of functional 
and academic requirements. 

4. Prioritized list of Jobs. 

5. Development of adaptive materials. 

Level III. Assessnent 
Assessment of Career & Job Bi«)loyabil ity 

DO 

T ON-SITi TRAINING^ "T 



\ / 
<"^GET^> 



1. Identification of skill and deficit 
areas as related to the Job. 

2. Identification of potential Job 
Placement sites. 

3. Identification of work related 
sk ills. 

4. Identification of required 
functional, social and academic 
skills. 
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Discussions of employees observed can yield an assessment by 
each student of his or her abilities to perform each job task 
and/ or training that would assist him or her to perform each 
task. 

3. Select a training site and place the student on the site for 
initial superv 1 sed work exp 1 orat 1 on . Th 1 s can yield an 
assessment of productivity level, learning rate, and social 
skills of the student. The summary of this information can 
list the assets and remaining deficits and reccMimend 
instructional strategies, curriculum, and other types of work 
or environments in which the student mic^t obtain training and 
later a job. 

4. Interview students and parents again to determine their 
perceptions of the work experience. Administer standardized 
vocational and social skills assessments to determine wider 
interest areas and prov 1 de 1 nf ormat i on that cannot be 
determined through on-the-job observations. This can provide 
parents, teachers, and students with an updated summary of 
work ability^ career preferences, assets, and curricular 
strategies to assist the student co obtain additional training 
and job experience and/or work. 

5. Write a summary of the above training activities and outcomes 
and initiate a transition strategy with the parents, students 
and adult agency personnel. This will result in a transition 
plan and a planned transition frc»n school to work and other 
post- school environments and services as needed. 
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This process has been delineated and integrated into a vocational 
curriculum model. The levels of the assessment model and the overlap 
with the curriculum phases are delineated in Chart C, 

Phase I. Career Exploration. This curriculum phase has as its 
outcomes a listing of student and parent preferences and concerns, 
available resources in ^he community, past work history, observations of 
a variety of job sites, self evaluations, and selection of initial on- 
the-job training sites. 

Phase II. Work Expl oration. This curriculum produces the following 
outcomes through supervised on-the-job training: assessment of current 
and needed job and job-related academic and social skills and an 
evaluation of the learning rate and style of the student. 

Phase III, Career Focus. This curriculum phase reviews past work 
training and experiences and identifies new job and skill areas and 
preferences. Assessment outcomes are the identification and selection 
of specific careers and job sites, standardized assessment information, 
and a transition plan for leaving school for employment and community 
adult living. 

Phase IV. Job PreDar^ntipnt Through extended nonschool on-the-job 
training and school-based related instruction, this curriculum phase 
produces assessments of specific job and job-related skills required at 
work, social skill generalization and evaluation, and evaluations of 
learning rates and styles, as well as placement opportunities and 
supervision requirements. 

As presented above and in Chart C, the assesanent is continuous, 
integrated and coordinated. The practices used in the past to assess 
the vocational aptitudes and interests of students with handicaps need 
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to be supplemented with techniques that are longitudinal, Interactive 
with curriculum, of low Inference, criterion-referenced, and continuous 
In nature. The techniques and processes delineated here are an Initial 
field-tested method to begin to Implement this new practice. It Is 
realized that many practitioners will rely on standardized measures 
partly because of their past training and partly because rules and 
regulations require utilization of such tools. It Is hoped that the 
methods delineated here can assist school professionals to supplement 
the traditional assessment practices and thus enhance the preparation of 
all students with handicaps to obtain employment. 
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APPENDIX 



This appendix contains an overview of the vocational assessment 
procedures and forms that are embedded in the five vocational curriculum 
phases: Career Exploration, Work Exploration, Work Experience, Career 
Focus and Job Preparation, One or more versions of the same form are 
included. The additional forms have been adapted for students with 
moderate and severe handicaps. Each of these curriculum phases are 
discussed in more detail in separate STEP manuals. 

It is hoped that by outlining the assessment procedures of this model 
and providing the forms that are used to collect the information, this 
integrated assessment model will be easier to peruse and comprehend. 
The following is a description of levels of assessment, ages at which 
they are implemented, assessment procedures and forms which are 
utilized, the curriculum phase in which they are conducted, purpose, 
description and sample forms. 

LEVEL I: Assessment of Functional Skills 

Age of Student: Grade seven/eight or ages 11-13 

Curricular Phase: Career Exploration 

Purpose: The information is used to prioritize which skills will be 
taught and by whom. The skill assets and deficits identified by 
parents/guardians are used to discuss what training may assist a student 
to enter into desired high school and post high school programs. This 
discussion will provide the basic outline of the transition plan. 

Description: Level I assessment evaluates those skills that typically 
fall within the domains of recreation/leisure, general community 
functioning, domestic, and traditional academic areas. This represents 
a very broad assessment area, but generally includes such skills as 
house cleaning, cooking, safety, shopping, browsing, using 
transportation, socializing, and the functional use of academics, such 
as money management, budgeting, time usage, and community- and 
job-related reading and writing. 

Forms: Included in the Career Exploration curriculum are the following 
forms: 

Career Explorati on--Ml Id 

1. Student Interview 

2. Parent Interview 

3. Class Summary of Vocational Interests 

4. Permission to Photograph 

5. Career Values Activity Sheet 

6. Student School Record Summary Form 

7. Work Observation Site Development Log 

8. Job Skill/Individual Skill Analysis 

9. Student Job Analysis 
10. Student Self Inventory 



ERLC 



21 



13 



QMLdsr. Sx pi orat 1 on— Moderate/Severe 



1. 


Living Skills Checklist 


2. 


Weekday Schedule (Option 3) 


3. 


Weekend Schedule (Option 2) 


4. 


Parent Peri55i salon Form 


5. 


Initial Student Interview 


6. 


Student Intervls'Ti 


7. 


Student Profile 


8. 


Parent Interview (Option 1) 


g 


rarenc interview vupci^n t^j 


10. 


Student Interest Summary 


11. 


Work Observation Form (Option 1) 


12. 


Work Observation Form (Option 2) 


13. 


Student Self-Inventory 


14. 


Job Skill/Individual Analysis Form (Option 1) 


15. 


Job Skill/Inaividual Analysis Form (Option 2) 


16. 


Informal Inventory of Community Businesses 


LEVEL II: 


Assessment of Initial Career and Vocational Interest and 



Skills 

Ag^ of Student: Ninth and tenth grade or ages 14-16 
C^irricular Phases: Career Exploration and Work Exploration 

Purpose: These assessment strategies are dssigned to: 

1. Determine the student^s concept of vocational training and work; 

2* Delineate current and future concerns^ and/or expectations of the 
parents and student regarding work and curriculum; 

3. Collect any past employment history of the student; 

4. Assess the student^s ability to evaluate the work tasks he/she can 
do and those that might require training; 

5. Assess job-related and social skills needed for work; 

6. Identify potential summer work options; 

7. Initiate the discussion of future curriculum which would prepare a 
student to leave work and obtain a Job, live separate from parents, 
and use community facilities and services; 

8. Prescribe a combination of school and non-school instructional 
placement and strategies; 

9. Describe the student^s vocational and Job-related strengths and 
weaknesses. 

Description: Vocational assessment at Level 11 includes a combination 
of informal assessment tools aimed at identifying a variety of training 
options for the student. The process is initiated by performing a 
parent/guardian and student interview as described in the STEP Career 
Exploration manual. This currlcular phase provides the process to 
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conduct student self -assessments of work ability, attitudes towards 
work, Initial local job and work place priorities, as well as 
assessments of social and job-related skills. The curriculum phase of 
Work Exploration provides the process for placing a student on an 
initial job training site and supervising and evaluating his/her 
performance. 

Forms: Included in the Career Exploration and Work Exploration manuals 
are the following forms: 

Work EXD 1 orat i on— H i 1 d/Hodera t e/Se vere 

1. Student Training Plan 

2. Community Work Site Development Log 

3. Student Work Log 

4. Resume Worksheet 

5. Job Analysis Inventory: 

Part I~6eneral Information 

Part II~Job Analysis 

Part III— Supportive Skill Requirements 

S. Training Agreement Cover Sheet 

7. Training Agreement 

8. Student Training Agreement (Option 1) 

9. Student Training Agreement (Option 2) 

10. Work Exploration— In-Class Activities: 

Vocational Training Experience Summary— Part I (Option 1) 

Vocational Training Experience cMmmary— Part II (Option 1) 

Vocational Training Experience Summary— Part I (Option 2) 

Vocational Training Experience Summary— Part II (Option 2) 

11. Student^ s Self-Evaluation Form 

12. Work Exploration Coordinator's Evaluation Form 

13. Task Assessment Data Sheet 

14. Total Task Sheet 

15. Student Progress Report 

16. Program Evaluation 

17. End of the Year Evaluation 

LEVEL III: Assessment of Career and Job Etaployability 
Age of Students Eleventh /twelfth grade or ages 17-21 
Curricular Phases: Job Focus and Job Preparation 

Purpose: The assessment information is used to: 

1. Validate the student's vocational progress; 

2. Generate employment options that are most suitable for the 
individual ; 

3. Formulate a specific transition plan from school to the community; 
and 
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4. Assess Job-related social skills and target . ob-related social 
skill areas and types of problems for Intervention and 
environmental matches. 

Description: The vocational assessment at this level compiles 
information already gathered and focuses on the placement of the student 
in work experience or on-the-job training to gather additional 
information on the student's job skills, attitudes, interpersonal and 
social skills, and job/work preferences. The assessments at this level 
consist of informal observations of the student on the job, formal 
aptitude tests for specific careers, follow-up interviews with students 
and parents/caregivers, and/or work sample testing in instances where 
actual on-the-job experience is not possible. It is critical at this 
level that decisions regarding living arrangements and transportation 
needs are considered, since the work and career information being 
investigated can include both local and regional jobs. 

Forms: Included in these curricular phases are the following: 

Job-Related Social Skills 

1. Parent/Teacher Assessment of Job-Related Social Skills 

2. Student Assessnent 1 

3. Student Assessment 2 

4. Employer Assessment 1 

5. Employer Assessment 2 

6. Job-Related Social Skills Assessment 

7. Social Skills Assessment: Data Summary Sheet 

8. Transition Plan 

9. Work Exploration Exit Interview 



Measures of Career A wareness/Vocational Interests 

10. AAHD-Backer Reading-Free Vocational Interest Inventory 

11. California Occupational Preference System 

12. Career Awareness Inventory 

13. Career Orientation Placement and Evaluation Survey 

14. Career Maturity Inventory 

15. Comprehensive Career Assessment Scale 

16. Geist Picture Interest Inventory 

17. Gordon Occupational Checklist 

18. Individual Career Exploration 

19. Individual Career Exploration—Picture Form 

20. Ohio Vocational Interest Survey 

21. Picture Interest Exploration Survey 

22. The Self-Directed Search 

23. Valpar Vocational Interest Screening 

24. Vocational Interest, Experience, and Skill Assessment 

25. Vocational Interest and Sophistication Assessment 

26. Vocational Preference Inventory 

27. Wide Range Interest-Opinion Test 
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Measures of Achievem ent/Functional Skills 

28. Adult Basic Learning Examination 

29. Brigance Diagnostic Inventory of Esaential Skills 

30. Duval County Functional Literacy Test 

31. Everyday Skills Test 

32. Fundamental Achievement Series 

33. Program for Assessing Youth Employment Skills 

34. San Francisco Vocational Competency Scale 

35. Social and Prevocational Information Battery 

36. Social and Prevocational Information Battery—Form T 

37. Street Survival Skills Questionnaire 

38. Tests of Adult Basic Education 

39. Tests for Everyday Living 

Dexterity Tests 

40. Bennett Hand Tool Dexterity Test 

41. Crawford Small Parts Dexterity Test 

42. Pennsylvania Bi-Manual Dexterity Test 

43. Purdue Pegboard 

44. Minnesota Rate of Manipulation Test 

45. Minnesota Spatial Relations Test 

46. Bennett Mechanical Comprehension Test 

Aptitude Tests 

47. Career Ability Placement Survey 

48. Dai ley Vocational Tests 

49. Minnesota Clerical Test 

50. Personnel Tests for Industry—Oral Directions Te?t 

51. Revised Minnesota Paper Form Board Test 
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LEVEL I 

Assessment of Functional Skills 
Caieer Explontion — Mild 
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Goal 2 
Activity 2 

STUDENT INTERVIEW 

To be completed by student: 

Name: Date: 

Address: 

City, State, Zip: 

What year are you planning to graduate? 

Do you receive any special services at school? Yes No 

If yes, what kind? 

icicicicicicicicificicicicicicicicicicicicieicicieieieieieieiciciciciei^^ 

Previous Work Experience 

1. What jobs have you done around your house or school? 



2. Have you ever had a job working for an employer? Yes No 

. Name of Employer Type of Work - When 



3. Have you ever filled out a job application? Yes No 

4. Have you ever been interviewed for a job? Yes No 
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Career Interests 

1. What kind of job would you like to do when you graduate from high 
school or college? 



2. What kinds of jobs are you interested in now? 



3. Which of these jobs is the one you would most like to do? 

First Choice: 

Second Choice: 

Third Choice: 

4. What jobs would you like to find out more about? 



5. What kind of work would you not like to do? 



Skills 

1. What would an employer like about you? 



2. What would an employer not like about you? 
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3. Do you have any skills you learned in school or elsewhere that 
would help you on a job? 



Notes 



icicieiiicicicicicicicicicicicicicicicic^icicicicicicicicicicicicicicicicic^^ 

Interviewed By: Date 
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Goal 2 
Activity 3 








PARENT INTERVIEW 






General Student Information 






Student's Name 

First Middle Last 






Birthdate Age 






Current Address Phone 






Paren t/Caregi ver Phone 


tl 




Parent/Caregiver Address 

(If different from student* sj 






1. 


What kind of high school program would you like for your son or 
daughter (check all which apply)? 

Classes preparing for college 

Classes which teach basic reading, writing, and math 
Classes which teach skills needed for independent living, 
such as cooking, budgeting, shopping, hygiene 
Vocational classes such as business, mechanics, carpentry 
Work/study or on-the-job training 






2. 


What do you consider the most important skills for your 
son/daughter to learn in school (for example, math, reading, 
writing, spelling, job-seeking skills, job-keeping skills)? 






3. 


When do you think your son/daughter will graduate? 






4. 


In what kind of program would you like your son/daughter enrolled 
after finishing high school? 

College Junior College 
Military Industrial /trade school 
None Don't know 


t 




5. 


What do you see your son/daughter doing after leaving high school? 

a. employment: 

b. living arrangements: 

c. leisure activities: 
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Page Two 

6. What types of work do you think your son/daughter would like 
best? Why? 

7. What types of work do you think your son/daughter might not 
like? Why? 



8. What type of summer job do you think your son/daughter could 
perform this summer or next? Would he/she need training to do 
this? 



9. What work behaviors/attitudes does your son/daughter have that 
employer might like? 



10. What specific job-finding or job-keeping skills would you 
especially like your son/daughter to learn? 
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Goal 2 
Activity 5 



CLASS SUMMARY OF VOCATIONAL INTERESTS 



Student Prioritized Math Reading Career Exploration 

Name Career/Job Interests Level Level Goals Needed 



(Circle) 



1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 


1. 


1 2 


3 


' 2. 


4 5 


6 


3, 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3, 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 
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Class Summary of Vocational Interests 
Page Two 



Student Prioritized Math Reading Career Exploration 

Name Career/Job Interests Level Level Goals Needed 

(Circle) 



1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3, 


7 8 


9 


1. 


1 2 


3 


2. 


4 5 


6 


3. 


7 8 


9 



Work observation sites needed: 
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PERMISSION TO PHOTOGRAPH 



The vocational special education program offers students the 
opportunity to obtain job training in conjunction with classroom 
instruction in essential academic and social skills. Before students 
are placed on work sites, they participate in a series of activities 
designed to help them learn to carefully observe a job, identify the 
job skills and work behaviors required, and determine whether they have 
or could learn the necessary skills and behaviors. 

Slides and videotapes of job sites help us train observational skills 
in the classroom. They may also be used for teacher training but will 
not be used commercially. If you will permit photographs or videotapes 
of specific job performance given advance notice and in compliance with 
your regulations, please '■Jgn below. 



Signature 



Date 



Work Site 



Taping Date 
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Goal 3 
Activity 3 

CAREER VALUES ACTIVITY SHEET 

Here are 5 incomplete sentences to help you think about values. In the 
lists that follow each one, check every word that you want to finish 
the statement. If you like, you can add or change words. 

After you mark all the words you want in a list, go back and number 
them in order of importance to you. 



1. In my job, I want to 

make money 

[ have fun 

be important 

be physically active 

make things 

think 

be independent 

organize things 



take risks 
follow directions 
work with others 
be in charge 
do different things 
be safe 

make the world 
better 



In my job, Td like ta have 



adventure 

comfort 

fun 

happiness 
free time 
nice surroundings 



money 
power 

nice clothes, cars 

security 

peace and quiet 

many friends 



On the job, I want to be 



brave 

smart 

confident 

hard-working 

creative 

neat 

tough 

kind 

loyal 

trusting 

easv to talk to 



honest 

caring 

competitive 

responsible 

free 

needed 

mature 

organized 

powerful 

funny 

self-accepting 



4. In the world, I would like to work toward 



peace brotherhood 

human rights arms control 

developing technology 
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Goal 3 
Activity 3 



CAREER VALUES ACTIVITY SHEET 
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WHO AM I? 

Write words that describe ^^ou best in each box. 



AM 


• 

WANT 


NEED 


HATE 


DON'T 


LOVE 


HAVE 


CAN 


TRY 



Adapted from Michelozzi, B.N. (1984). Coming Alive From 9 to 5 . 
Palo Alto, CA: Mayfield Publishing. 
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Activity 1 
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STUDENT SCHOOL RECORD 
SUMMARY FORM 



Name 

Date of Birth 

Parent/Caregiver 
Address 



Career Interests: 



1. 
2. 
3. 
4. 
5. 



Academic Ability 

Reading Level 

Math Level 

Language 



Intelligence 
Verbal 



Social Security # 
Age 



Phone 



Work Experience Placements: 



1. 
2. 
3. 
4. 
5. 



Assessment Data 



Test 
Test 
Test 



Performance 



Career Interests/Aptitudes 



Test 
Date 



Test 



Results 
Results 



Date 
Date 
Date 



Full Scale 
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Motor Ability Test Date 

Physical Capacities (taken from health record and observations! 

Yes No 

Climb/Balance 

Stoop/Bend 

Reach/Handle 

Talk/Hear ^^^^^^ I^ZZ 

Functional Vision 

Lift/Carry (L) 10 lbs 

(M) 20 lbs 

(H) 50 lbs 



Physical limitations 



Health-Related Information 



Learning Characteristics (from teacher observation): 

Works well independently 

Works well in a small group 

Attends to large group instruction 

Requires frequent change of activity 

Responds best to reminders and organizers 

Responds best to consistency in daily routine 

Works well with peer tutors 

Uses associational strategies to recall information 

Requires assistance reading instructional materials 

Responds best when materials are presented orally 

Requires oral administration of tests 

Can complete written assignments when given clear instructions 

Responds best when materials are presented in writing 

Responds to visual cues (highlighting, directional arrows) 

Performs computations accurately (+ - * division %) 

Can determine the information needed and the operation required 

to solve a problem 

Requires adaptations to perform computations (calculator) 

Requires time extensions to complete work 

Exhibits adequate oral communication skills in class 

Areas in which student needs focused assistance (functional skills, 
expressive language, etc.) 



Effective Reinforcers 
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Goal 6 
Activity 2 

WORK OBSERVATION SITE DEVELOPMENT LOG 
School: City: 



Contact 
Date 


Site & 
Address 


Contact Person 
Phone 


/ Tasks 


Observation 
Site 


Traini 
Site 



























































































































o 
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Goal 6 
Activity 4 



JOB SKILL/INDIVIDUAL SKILL ANALYSIS 



Name Date 

Observation Site Job 



THIS JOB REQUIRES THE FOLLOWING SKILLS THAT I ALREADY HAV:. 



THIS JOB REQUIRES THE FOLLOWING SKILLS THAT I DO NOT HAVE: 



THESE ARE WAYS I COULD GAIN THE SKILLS I NEED: 



31 



THESE ARE POSSIBLE CHANGES IN THE WORKPLACE OR THE WAY THE JOB IS DONE 
THAT WOULD ALLOW ME TO DO THE JOB: 



THIS JOB IS: ONE I BELIEVE I COULD DO 

PROBABLY NOT RIGHT FOR ME 



ERIC 
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Goal 6 
Activity 1 

STUDENT JOB ANALYSIS 

Observer 

Date 

Job Site 

Job 



List each tasK you observed the worker perform to do this job: 

1. 

2. 

3. ■ 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. ■ 

13. 

14. 

15. 
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B. Job Requirements: Check those observed and add comments, if 
needed, 

!• Math 

Add Subtract Multiply . Divide 

Make Change Tell Time Measure 



2. Reading 

Directions Manuals Labels/Signs 

3. Writing 



4. Speaking to: 

Supervisor Coworkers Customers Others 

5. Using the telephone to: 

Take messages Give information Make requests 

6. Using hand tools 



?• Operating machinery 



8. Lifting, carrying, pushing, pulling 

9, Other 



C, Work behaviors: Check those observed and add comments, if 
needed. 

1. Controls anger 9. Sticks to job until done ^ 

2. Gets along with, others 10. Works independently 



3. Gets to work on time „ 11. Works neatly and accurately 

4. Finishes work on time 12. Takes care of equipment 

5. Works safely 13. Asks for help when needed _ 

6. Dresses appropriately 14. Is honest 

7. Shows enthusiasm for job _ 15. Accepts changes 

8. Maintains good grooming 



Comments: 



STEP— University of Idaho 



D* Working conditions: 
if needed. 



!• Extremely hot _ 
2* Extremely cold" 
3* Humid 

4. Wet 

5. Dry 



6. Dusty and dirty 

7. Noisy 



8. Supervised work _ 

9. Independent work" 
10. Good lighting 



Check those observed and add comments, 



11. Good ventilation 



12. Tension and pressure _ 

13. Distracting conditions 

14. Hazardous 



15. Working with others 

16. Working alone 



17. Working mostly inside _ 

18. Working mostly outside' 

19. Working many hours 

20. Other 



Comments: 



E. Interview an employee, supervisor, or manager to find out: 
U What training is required? Where can I get it? 

2. What is the salary? 

3. What are the hours? 

4. Are there deadlines to meet? 

5* How accurate does the work need to be? 

6. What work habits are required to keep the job? 

F. Self-Evaluation 

1. Could you do this job with the skills you have? 

2. Could you do this job with training? What skills would 

you need to learn? 

3. Is this a job you would like to do? 
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Goal 2 
Activity 2 

STUDENT SELF INVENTORY 
1. What do you do in your leisure time? (Sports, hobbies, etc.) 



Z. What jobs do you do at home? Do you get paid for them? 



3. Have you ever worked for neighbors mowing lawns, weeding gardens, 
shoveling snow, baby-sitting, etc.? 



4» What jobs do you do at school? (Office work, selling programs, 
tickets, concessions, manager of a team, etc.) 



5. Have you ever done any volunteer work? If yes, please 
explain. 



6. Have you ever had a job working for an employer? Where? How 
long? 



7. What jobs do you think you would like to do? 
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8. What jobs do you think you are good at doing? 



9. What job or jobs do you really think you would not like? Why? 



10. 



Check the classes you like best: 



English Agriculture 

Math Music 

Science Home Economics 

Social Science Shop 

P.E. Auto Mechanics 

11. Check the classes you like least: 

English Agriculture 

Math Music 

Science Home Economics 

Social Science Shop 

: P.E. Auto Mechanics 

12. Check the vocational courses you have taken: 



13. 



Typing 

Art 

Other 



Typing 

Art 

Other 



Office Practices Consumer Ed Food Preparation 

Shop Typing Other 

Auto Mechanics _ 

Agriculture 



DECA 
Home Economics 



Check as many kinds of jobs from the list as you want that you 
think you would enjoy doing if you had training. 



Maid 
Cook 

Waiter/Waitress 
House Painter 
Assembly Line Worker 
Nurse's Aide 
Delivery Service 
Cashier 

Day Care Worker 
Veterinarian's Aide 
Gas Station Attendant 
Dishwasher 
File Clerk 

Grocery Store Worker 
Truck Driver 



Logger 

Carpenter 

Gardener 

Librarian 

Sales Clerk 

Mechanic 

Food Service Worker 
Laundry Worker 
Truck Loader 
Janitor 
Receptionist 
Clean and Set Tables 
Stock Person 
Other 
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14, Check the things that you CAN do: 
Type 

Use a cash register 

Count Change 

Clean a bathroom 

Change a diaper 

Sweep 

Wash dishes by hand 

Set a table 

Cook 

Lift heavy objects 

Use a telephone 

File by numbers 



Use a calculator 

Count money 

Change sheets on bed 

Pump gas 

Feed a baby 

Mop 

Load a dishwasher 
Ride a bicycle 
Fold laundry 
Drive a car 
Use a vacuum 
File alphabetically 



15. List any other skills you have or things that you can do. 



16. Circle the words that you think best describe you. 



Honest 

Dependable 

Cooperative 

Happy 

Hated 

Nervous 

Capable 

Creative 

Emotional 

Strong 

Friendly 

Intelligent 

Loyal 

Patient 

Reliable 

Thoughtful 

Musical 

Competitive 



Quiet 

Hard Working 

Joking 

Worried 

Talkative 

Active 

Curious 

Considerate 

Trusting 

Understanding 

Helpful 

Kind 

Mature 

Quick 

Responsible 

Respected 

Artistic 



Loud 

Serious 

Pleasent 

Afraid 

Lazy 

Careful 

Easygoing 

Energetic 

Trustworthy 

Cheerful 

Independent 

Likeable 

Outgoing 

Relaxed 

Self-Confident 
Leader 

Perfectionist 
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Assessment of Functional Skills 
Caree r Exploration — Moderate / Severe 
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Goal I: Activity 1 



LIVING SKILLS CHECKLIST 



Student: 



Date: 



Completed by:_ 

Please check the skills that your child performs independently or with assistance 
and describe the type of assistance needed. 



!• Washes hands 

2. Washes hair 

3. Washes body 

4. Uses deodorant 

5. Combs/brushes hair 

6. Brushes teeth 

?• Shaves using razor (electric or straight edge) 

8, Cleans/clips fingernails and toenails 

9. (Female) Handles feminine hygiene 
10. Uses kleenex/handkerchief 

11 • Other 



1, Sorts clothes (light/white, dark/colored) 

2, Uses regular washer 

3, Uses regular dryer 

4, Folds/hangs clothes 

5, Other 



PERSONAL HYGIENE/GROOMING 



V:/Assi stance 
(Describe) 



LAUNDRY/CLOTHING CARE 



W/Assi stance 
(Describe) 
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Goal 1: Activity 1 
• Page Two 



HOUSEKEEPING 


I 


W/Assi stance 
(Describe) 


1. Dry mops/sweeps floor 

2. Wee mops floor 

3. Cleans bathroom 

4. Sets table for meal 

5. Clears dishes from table 

6. Washes dishes: 

a. Uses sink 

b. Uses dishwasher 
7« Dries dishes 

8. Stores dishes/pans/utensils in proper place 
9* Cleans counter/table 

10. Disposes of garbage in garbage disposal or container 
11 • Other 






HEAL PREPARATION/COOKING 


I 


W/Assi stance 
(Describe) 


1. Assists with preparing meal 

2. Assists with preparing snacks 

3. Identifies kitchen utensi Is/cookware 

4. Identifies dishes 

5. Identifies appliances, etc. (stove, oven, 
refrigerator, dishwasher, cupboard, table, chair, 
sink, freezer) 

6. other 






TIME 


I 


W/Assi stance 
(Describe) 


1. Distinguishes units of time: 

a. day/nioht 

b . morn i ng/eveu i ng/af t ernoon 

2. Distinguishes a.m. /p.m. 

3. Distinguishes workdays/non-workdays 

4. Tells time by hour and 1/4 hour 

5. Sets and uses alarm clock 
6- Other 
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Goal 1: Activity 1 
Page Three 
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PERSONAL/SOCIAL SKILLS 


I 


W/Assi stance 
(Describe) 


1. Carries identification (I.D.) 

2. Responds when spoken to 

3. Uses conmunicatlon system if nonverbal 

4. Communicates basic needs: verbally, nonverbal ly 

5. Communicates full name: verbally, using I.D., 
written 

6. Communicates address, phone number: verbally, 
using I.D., written 

7. Communicates school or place of work: verbally, 
using I.D., written 

8. Expresses anger in acceptable manner 

9. Expresses fear in acceptable manner 

10. Expresses affection In acceptable manner at home, 
school and in the community 

11. Expresses dislike in acceptable manner 

12. Apologizes 

13. Initiates interactions with others 

14. Converses with family members and visitors 

15. Practices acceptable inanners in/at: 

a. restaurant 

b. theater/spectator event 

c. party/dance 

d. church 

e. doctor 

f. dentist 

16. Accepts/adjusts; to situations thav are contrary to 
own will or desire 

17. Accepts/adjustc to change 

18. Accepts/adjusts to novel situations: visitors, 
schedule change 

19. Uses acce'^tabls tabiof manners 

20. Engaces in passive activity: stereo, movie, etc. 
List preferences: 








21. Engages in solitary games 
List preferences: 

22. Engages in games with others 
List preferences: 


23. Engages in hobby/craft activity 
List preferences: 
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Goal I: Activity I 
Page Four 



MOBILITY 


I 


W/Assi stance 
viiescr iDe / 


1. Crosses streets safely using traffic lights and 
pedestrian crossings 

2. Knows way to selected locations 






COMMUNITY 


I 


W/Assi stance 
(Describe) 


1. Assists in making purchases at: 

a. Grocery stores 

b. Department stores/malls 

c. Convenience stores 

2. Uses recreational facilities (bowling lanes, 
YMCA, parks, etc.) 






CHORES 


I 


W/Assi stance 



(Describe) 



1. Helps with household chores 
List: 
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Goal 2: Activity 2 

WEEKDAY SCHEDULE 
(Option 3) 



Student Date , 

Completed by ' 

Directions: Please fill in the activities your child participates in during the 
week. Examples of completed weekday and weekend schedules are attached. This 
information will be used by your child^s teacher to plan instructional activities 
that will benefit your family as well as the student. 



liiDe 



Activity 



Present level of performance/ 

assistance necessary Priority 
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Goal 2: Activity 2 

WEEKEND SCHEDULE 



Student Date 

Completed by 

Directions: Please fill in the activities your child participates in during the 
week^ Examples of completed weekday and weekend schedules are attached. This 
information will be used by your child^s teacher to plan instructional activities 
that will benefit your family as well as the student • 



lima 



Activity 



Present level of performance/ 

assistance necessary Priority 
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Time 



Activity 



Present level of performance/ 
assistance necessary Priority 
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PARENT PERMISSION FORM 



I understand that my child will be participating in a work exploration program in 
the community that has been explained to me by school personnel. I also understand 
that there may be occasions when school personnel will transport my child to job 
interviews and job-related activities. 



I hereby release the school and School District # 
involved in: 



from any responsibility 



_ participating in a community work exploration program 

transportation by school personnel for job-related activities 



Student accident or medical insurance is 
daughter 

(Name of student) 

Name of insurance company: 

Policy Number: 



is not 



carried on my son or 



Parentis Signature 



Date 



Principalis Signature 



Date 



Teacher ''s Signature 



Date 
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Goal 2: Activity I 

INITIAL STUDENT INTERVIEW 

DIRECTIONS: The student interview form Is used initially to find out how much the 
student knows about work and what work, if any, the student has performed in the 
past. The interview format is used in subsequent years to determine the student^'s 
job-related interests as she/he learns more about work and has a chance to try 
different jobs. The information obtained from the student interview is used when 
developing the lEP goals and objectives. The completed form may need to be 
evaluated by a person familiar with the student to check for accuracy. 

To be cnm oleted bv gtudent; 

Name:_ Date: ' 



Address: ^ggj 

Street 



Soc.Sec.ft: 



City, State, Zip Code 

Graduation Date: 



Previous Work Experience 
What Jobs have you done: 

At home 



For neighbors 
At school 



Career Interests 

What jobs would you like to do? 
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Are there any jobs you would nsi like to do? 



School Interests 

What would you like to learn in school? 



Interviewed by: Date: 



ERIC ' 
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Goal 2 
Activity 2 

STUDENT INTERVIEW 

To be completed by student: 

Name: Date: . 

Address: 

City, State, Zip: ^ 

What year are you planning to graduate? ^ 

Do you receive any special services at school? Yes No 

If yes, what kind? 

Previous Work Experience 

1. What jobs have you done around your house or school? 



2. Have you ever had a job working for an amployer? Yes No 

Name of Employer Type of Work When 



3* Have you ever filled out a job application? Yes No 

4. Have you ever been iiiterviewed for a job? Yes No 



STEP— University ol' Idaho 
Career Interests 

!• What kind of job would you like to do when you graduate from high 
school or college? 



2. What kinds of jobs are you interested in now? 



3. Which of these jobs is the one you would most like to do? 

First Choice: 

Second Choice: 

Third Choice: 

4. What jobs would you like to find out more about? 



5. What kind of work would you not like to do? 



******************************************* 
Skills 

1. What would an employer like about you? 



2. What would a!i employer not like about you? 



STEP— University of Idaho 
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3. Do you have any skills you learned in school or elsewhen'? that 
would help you on a job? 



Notes 



Interviewed By: Date 

( 
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Goal 2: Activity 4 

STUDENT PROFILE 



Directions: Complete and/or update form every few years to keep information 
current. This form is used to summarize and pass on critical information to 
subsequent teachers and Adult Service Agency personnel. 

Student Completed by 



Date of Birth Date Completed 

Family History: 



Medical History: 



Social Characteristics: 



Academic Ski 1 Is: 



Functional Skills (include domestic, rec. /leisure , vocational and community 
functioning domains): 



Likes (including reinforcers) 



Disl iJ<^es: 



Average speed/rate student performs tasks: 
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Average attention span: 

Average rate of acquisition of new skills: 

Flexibility to adapting to new tasks, persons, environments, etc, 



Initiative 

Preferred learning modalities (e,g, auditory, visual, etc) 



Overal 1 strengths: 



Overall weaknesses (including any physical or medical limitations) 
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Goal 2: AcUvity 2 * 

PARENT INTERVIEW 
(Option 1) 

Directions: The Parent Interview form can be sent home along with the Living Skills 
Checklist and a cover letter explaining how to fill the forms out. The forms can 
then be discussed and completed, if necessary, at the parent meeting with the 
instructional team to develop long-term goals. An orientation meeting should be 
held before sending home any forms to explain the vocational curriculum and the 
hoped for Involvement of the parents this year and in subsequent years. 



Parent's Name . Student's Name_ 

Completed by D ate Completed 



!• What do you want for your son/daughter during the next year, in 5 years, after 
graduation in the areas of recreation/leisure, vocational, community functioning 
and domest i c 1 i v i ng? 
Next Year 

Recreation/Leisure . 

Vocational 

Summer Job . 

Community Functioning . 

Domestic Living 



High School 

Recreation/Leisure 

Vocational 

Community Functioning 
Domestic Living 



Atter Graduation 
Seer cd c 1 on/Le i sure 
Vocational 



Community Functioning 
Domestic Living 



2. What skills would you like your child to learn in school (e.g., math, reading, 
writing, spelling, job-seeking si ills, job-keeping skills, domestic living, 
community functioning, etc,)? Please lists 



3, What most concerns you about the future of your son/daughter? 



Go 
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Goal 2: Activity 2 
Page Two 

4. When your son/daughter made a transition in the past, e.g., from one school to 
another, what were the problems encountered, if any? 



5. Are you aware of any community agencies that will or might be involved with your 
son/daughter? Do you plan on making or maintaining contact with them? 



6. What type of work do you think your son/daughter would like best? Explain. 



7. What type of work do you think your son/daughter would like least? Explain, 



8. What recreational/leisure facilities has your son/daughter utilized? Which ones 
would you like him/her to use? 



9. What community activities does your son/daughter participate in (e.g. eating 
out, attending church, assist ing wi th grocery shopping, etc.)-? 
What would you like your child to use? 



o f'4 
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Goal 2: Activity 2 

Parent Interview 
(Option 2) 



Parent's Name ^Student's Name 



Completed by_ Date Completed 



Directions: Please fill out this form as completely as possible. This information 
IS important for carrying out current programs at school and for future planning to 
meet the present an'J future needs of your child. 

Degree of Independence: 

D = Dependent, needs maximal supervision 

SI = Semi -independent, needs minimal supervision 

I = In:Jependent, needs no supervision 



I. Domestic Domain 

A. What domestic activities (e.g. washes dishes, makes bed, etc.) does 
your child presently participate in at home? 

^^^^'^^^V Degree of T ndependennp 



B. What domestic areas would you like your child to receive instruction 
in? Please prioritize the activities you would like to have taught 
this year (l=high priority, etc.) 

Dressing appropriately/choosing clothes 

Clothing care (including laundry, ironing, mending) 

Heal preparation 

Housekeeping 

Hygiene/grooming 



ERIC 
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Health education (including diet/exercise, sex education) 
Other, please 1 ist 



II, Community Functioning Domain 

A, What community activities does your child presently participate in 
(e.g. shops for Groceries, walks to local convenience store)? 

Activity Degree of Independence 



ERIC 



What community functioning activities would you like your child to 
r€!celve instruction in? Please prioritize the activities you would 
like to have taught this year (l=high priority, etc) 

Use public transportation 

Shop for groceries 

Use shopping center/mall 

Pedestrian safety 

Use restaurant 



Use public service agencies (post office, bank, employment 
agencies, etc.) 

Use public recreation facilities (bowling, swimming, tennis, 
etc, ) 

Schedule appointments for health and grooming needs 



G 
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Goal 2: Activity 2 
Page Three 

Other, pleasi list 



III. Recreation/Leisure Domain 

A. What leisure activities does your child participate in at home (e.g. 
plays solitaire, participates in group games, reads, hobbies) 

Activity Degree of Independence 



B. What community leisure activities does your child participate in 
(e.g. bowls, uses YMCA, attends movies) 

Activi tv Degree of Independence 
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Goal 2: Activity 2 
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C. What leisure activities would you like your child to receive 

instruction in? Please prioritize the activities you would like to 
have taught this year (l=high priority, etc.) 



Going to movies 
Attending spectator sports 

Participating in sports (individual or group). Please list: 



Using 1 ibrary 

Attending concerts, plays 

Attending seasonal craft, art shows, etc. 

Participating in churcn activities 

Eating out 

Attending community events (parades, rodeos, etc.) 

Taking Parks and Rec. Dept. or continuing education classes 

Attending after school social activities 



IV. Vocational Domain 

A. What chores does your child help with at home (e.g. 
(mows lawn, carries out trash, makes bed, etc.) 

Activity Degree of Independea ce 
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Goal 2: Activity 2 
Page Five 



B. What jobs does your chi^d like to do? 



€• What jobs does your child net like to do? ^. 



D. What types of work would you not like your child to perform at 
school or in the conmunity? 



V, Additional Information 

A, What type(s) of communication systemCs) does your child use at home 
and/or in the community? 

Verbal Gestures 

^Sign Language Other, please list 

Picture Book 

^Written Message 



Does your child have any physical limitations or take medicine that 
may affect his/her ability to participate in certain activities? 



C. Other 
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STUDENT INTEREST SUMMARY 

Note: The student interest auiranary can be used as a way to summarize information 
gather from student and parent interviews conducted yearly. The information can 
then be used when planning yearly and long-terra goals. 

Student Parents _ 



pnmain F'cudent's Goals 


Parental Priorities 


Teacher Priorities 


1. 


1. 


1. 


2. 


2. 


2. 


Domestic 3. 


3. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 


1, 


1. 


1. 


Community 2. 


2. 


2. 


Functioning 

3. 


3. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 


1. 


1. 


1. 


Recreation/ 2. 


2. 


2. 


Leisure 

3. 


3. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 
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Goal 2: Activity 4 
Page Two 



I. 


1. 


I. 


Vocational 2. 


2. 


2. 


3. 


3. 


3. 


4. 


4. 


4. 


5. 


5. 


5. 



Other Concerns: 



ERIC 
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Goal 5: Activity 4 

WORK OBSERVATION FORM - Option 1 

NAME DATE 

OBSERVATION SITE 

JOB 

LIST ACTIVITIES OBSERVED: 
I. 



4. 



6. 



WORKING CONDITIONS: 

1. DOES THIS PERSON ^WORK ALONE? ^WORK WITH OTHERS? 

2. DOES THIS PERSON ^WORK INSIDE? ^WORK OUTSIDE? 
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3. IS THIS JOB 

QUIET LOUD 

CLEAN DIRrf 

OTHER . 



4. WHAT ARE THE WORK HOURS? 

^HORNING AFTERNOON ^NIGHT 



5. COMMENTS 



Career Exploration 
Goal 5: Activity 4 
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WORK OBSERVATION FORM 
Option 2 

As an in-school activity after participating in a work observation, 
students can select the appropriate pictures to be attached to the work 
observation form; students then label the pictures using index cards 
printed with the correct word or phrase to use as a model, or the 
student may ask someone to help them if he is unable to write. 
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WORK OBSERVATION FORM 
Option 2 



NAME 



DATE 
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OBSERVATION SITE 



JOB 



LIST ACTIVITIES OBSERVED: 
t . 



2. 



WORKING CONDITIONS: 
1. DOES THIS PERSON 




WORK ALONE? 





WORK WITH OTHERS? 



2. DOES THIS PERSON 




-WORK INSIDE? 




" WORK OUTSIDE? 
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3. IS THIS JOB 




4. WHAT ARE THE WORK HOURS? 




5. .COMMENTS: 
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STEP— University of Idaho 

Goal 2 
Activity 2 

STUDENT SELF INVENTORY 
1. What do you do in your leisure time? (Sports, hobbies, etc.) 



2, What jobs do you do at home? Do you get paid for them? 



3, Have you ever worked for neighbors mowing lawns, weeding gardens, 
shoveling snow, baby-sitting, etc.? 



4. What jobs do you do at school? (Office work, selling programs, 
tickets, concessions, manager of a team, etc.) 



5. Have you ever dnne any volunteer work? If yes, please 
explain. 



6. Have you ever had a job working for an employer? Where? How 
long? 



7. What jobs do you think you would like to do? 



StEP— University of Idaho 

8* What jobs do you think you are good at doing? 
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9. What job or jobs do you really think you would not like? Why? 



10« Check the classes you like best: 

English Agriculture Typing 

Math Mus i c ' Art 

Science Home Economics Other _ 

Social Science Shop 

P.E. Au .0 Mechanics 



11. Check the classes you like least: 

Engl i sh Agri cul ture Typi ng 

Ma t h Music Art 

Science Home Economics Other _ 

Social Science Shop ' 

P.E. Auto Mechanics 



12« Check the vocational courses you have taken: 

Office Practices Consumer Ed Food Preparation 

Shop Typing Other 

Auto Mechanics DECA 

Agriculture Home Economics 

13. Check as many kinds of jobs from the list as you want that you 
think you would enjoy doing if you had training. 



Maid 
Cook 

Waiter/Waitress 
House Painter 
Assembly Line Worker 
Nurse's Aide 
Delivery Service 
Ca*^.hier 

Day Care Worker 
Veterinarian's Aide 
Gas Station Attendant 
Dishwasher 
File Clerk 

Grocery Store Worker 
Truck Driver 



Logger 

Carpenter 

Gardener 

Librarian 

Sales Clerk 

Mechanic 

Food Service Worker 
Laundry Worker 
Truck Loader 
Janitor 
Receptionist 
Clean and Set Tables 
Stock Person 
Other 
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14* Check the things that you CAN do; 
Type 

Use a cash register 

Count Change 

Clean a bathroom 

Change a diaper 

Sweep 

Wash dishes by hand 

Set a table 

Cook 

Lift heavy objects 

Use a telephone 

File by numbers 



Use a calculator 
Count money 
Change sheets on 
Pump gas 
Feed a baby 
Mop 
Load 
Ride 
Fold 
Drive 



bed 



a dishwasher 
a bicycle 
laundry 
a car 



Use a vacuum 

File alphabetically 



15. List any other skills you have or things that you can do. 



Circle the words that you think best describe you. 



Honest 

Dependable 

Cooperative 

Happy 

Hated 

Nervous 

Capable 

Creative 

Emotional 

Strong 

Friendly 

Intelligent 

Loyal 

Patient 

Reliable 

Thoughtful 

Musical 

Competitive 



Quiet 

Hard Working 

Joking 

Worried 

Talkative 

Active 

Curious 

Considerate 

Trusting 

Understanding 

Helpful 

Kind 

Mature 

Quick 

Responsible 

Respected 

Artistic 



Loud 

Serious 

Pleasent 

Afraid 

Lazy 

Careful 

Easygoing 

Energetic 

Trustworthy 

Cheerful 

Independent 

Likeable 

Outgoing 

Relaxed 

Self-Confident 
Leader 

Perfectionist 
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STUDENT SELF- INVENTORY 



NAME 



DATE 



Directions: The instructor may go over the form and have the students begin to fill 
out the form as a group. The words that describe Individual traits should be 
defined and Illustrated so the students understand their meaning. The teacher 
should then conference individually with each student to ensure accurate completion 
of the form. 



1, Things you CAN do: 
Type 

Use a cash register 

Count change 

^Change a diaper 

Clean a bathroom 

Sweep 

^Wash dishes by hand 

Set a table 

Cook 

Lift heavy objects 

Use a telephone 

File by numbers 

Dust 

Prepare salads 

Feed/water pets 

^Wash car 



.Use a calculator 



.Count money 

.Change sheets on a bed 



_Pumy gas 
_Feed a baby 
^Mop 

.Load a dishwasher 

.Ride a bicycle 

.Fold laundry 

.Drive a car 

.Use a vacuum 

.Fi le alphabetical ly 



_Cut up vegetables 
_Pour coffee 
.Bathe pets 
.Take care of garden 
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2. List other skills you -an do: 



3. Circle the words that describe YOU: 



honest 


au let 


1 m 1^ 
1 UUQ 


dependable 


hard worklna 


oC;L 1 OUo 


cooperative 


Joking 




happy 


worr led 


an a 1 U 


talkative 


1 azy 


iiei VOUo 


ac t i ve 


\^CIL w L iJI 1 


consi Qerace 


energetic 


curious 


easygoing 


emotional 


trusting 


trustworthy 


strong 


understanding 


cheerful 


friendly 


helpful 


independent 


kind 


1 ikeable 


weak 


loyal 


mature 


outgoing 


shy 


patient 


quick 


slow 


rel table 


responsible 


sel f -conf ident 


thoughtful 


leader 


musiaal 


artistic 




organized 


competitive 


clean 



o 
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NAME 



JOB SKILL/INDIVIDUAL ANALYSIS FORM - Option 1 

DATE 



JOB TITLE 



O O 
O P 

M (D 
(D 

ft M 
H- O 
< h 

ft ft 
0\ 3 



Tasks Observed 


Skills 


Skills/r.daptationa 
To Help Learn Tasks 


I Can 


I Can 
Learn 


I Would Like 
To Do (Yes/No) 
























• 


























• 
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Goal 5: Activity 6 

JOB SKILL/INDIVIDUAL SKILL ANALYSIS FORM - Option 2 

NAME: DATE: 

OBSERVATION SITE: JOB: 



THIS JOB REQUIRES THE FO-LOWING SXlLLS THAT I ALREADY Hi^vE: 



THIS JOB REQUIRES THE FOLLOWING SKILLS THAT I DO HQl HAVE: 



I CAN LEARN THESE SKILLS THE FOLLOWING WAYS: 



IF I HAD TPIS JOB, THESE ARE THE TASKS I CAN DO NOW: 



I WOULD: LIKE TO TRY THIS JOB 

DO NOT LIKE THIS JOB 



0<i 
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Note: This informal inventory is an example of the information that can be ODtained 
during the work observations conducted during Career Exploration, through a personal 
interview with the employer or when conducting business in the community. The 
questions on this survey can be changed to reflect the type of information you are 
interested In obtaining. 



The following information can be obtained by asking the employer anG/or 

through observation during the work observations of Career Exploration, 

a tour of the business or when conducting busines*^ at the site: 
1. Site Qualities: 

Variety of jobs 

Regular coworker contact 

Speed not critical 

Consistent workload 

Work is nonhazardous 

Work is repetitious 



The. following information can be obtained by asking the employer: 
2. Primary Activi ty/Servico: 



3. Time of day, week or season v^^n employer has greatest need for employment: 

4. Time of day or week when work is slow (when a student being traineo will r.ot get 
in the way of other employees): 



5. Operating hours: 

6. Number of employees: 

7. Number of new employees required each year (turnover rate): 

8. Distance from school: 



Informal Inventory of Community Businesses 



Business 



Telephone 



Address 



Contact Person 
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Goal .5: Activity 5 
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9. Tasks observed that need to be performed but employer does not have sufficient 
manpower to get the tasks done: 



10. Types of jobs available, general tasks that occur within each job, and jobs that 
can be broken into parts of jobs. (Refer to Goal 2, Activity 3 for further 
explanation). 
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LEVEL II 

Assessment of Initial Career and 
Vocational Interest and Skills 

Work Exploration — Mild/Moderate /Severe 
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STEP: University of Idaho, Moscow, Idaho 
Goal 3: Activity 1 



STUDENT TRAINING PLAN 
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Student 



Training Site_ 



Work 'Supervisor 



Ratjp ie^ 

0 - Not sufficient: opp. to learn 

1 - Needs constant, supervision 

2 - Needs soma supervision 

3 - Can do task unsupervised 



Check 
Task 
To Be 
Done 


Task 
No. 


Task 


Rating 




























1 

I* 































o 






























o 






























A 






























c 
D* 


. 


























■ 


c 
0. 






























7. 






























o 

o* 






























9. 


• 




























iU. 






























11. 






























12. 






























13. 






























14. 


























1 




15. 






























16. 




























1 


17. 






























18. 






























19. 






























20. 
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COMMUNITY WORK SITE DEVELOPMENT LOG 



CONTACT DATE 



i9 
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CONTACT PERSON/PHONE 



TASKS 



OBSERVATION 
SITE? 



TRAINING 
SITE? 



ANALYSi; 
AVAILABLf 



--J 
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STEP MANUAL - WORK EXPLORATION 



Goal 3; Activity 2 



STUDENT'S WORK LOG 



Training Site ._ 



Day 



Month 



Date 



Year 



Activl tie; 



Note: otudents can describe in writing the tasks they completed at work 
that day on their own, combining vocabulary cards into sentences or by 
compiling pictures into a sequence of the tasks performed. This activity 
is useful because it helps students think about what they do on the Job 
and learn vocabulary words related to work. 
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Goal 5: Activity 4 
Page Three 

RESUME WORKSHEET 

Section I. 

OBJECTIVE: I AM SEEKING FULL-TIME OR PART-TIME EMPLOYMENT AS 



Section II. 

PERSONAL INFORMATION 
NAME: 

ADDRESS: 

Street 

City State Zip Code 

TELEPHONE NUMBER: . 

BIRTH DATE: ._ ' 

Section III. 

EDUCATION 

NAME OF SCHOOL: 

CITY: — STATE: 

DATE OF GRADUATION: 
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Goal 5: Activity 4 
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Section IV. 

WORK EXPERIENCE 

NAME OF PLACE: 

DATE EMPLOYED: 

JOBS: 



NAME OF PLACE: 
DATE EMPLOYED: 
JOBS: 



NAME OF PLACE: 
DATE EMPLOYED: 
JOBS: 



NAME OF PLACE: 
DATE EMPLOYED: 
JOBS: 



NAME OF PLACE: 
DATE EMPLOYED: 
JOBS: 
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Goal 5: Activity 4 
Page Five 

Section V, 

INTERESTS 

WHAT DO YOU LIKE TO DO AFTER SCHOOL OR IN YOUR FREE TIME? 



Sect ion VI . 

REFERENCES 



NAME: 



PLACE OF EMPLOYMENT: 

CITY 8. STATE: 

TELEPHONE NO . : 



POSITION! 



NAME: 



PLACE OF EMPLOYMENT: 

CITY 8. STATE: 

TELEPHONE NO . : 



POSITION: 



NAME: 



PLACE OF EhLLOYMENT: 

CITY & STATE: 

TELEPHONE NO . : 



POSITION: 
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Goal S: Activity 4 
Page Six 



OBJECTIVE: 

NAME: 
ADDRESS: 

TELEPHONE: 
BIRTHDATE: 
EDUCATION: 



RESUME 



EXPERIENCE: 



INTERESTS: 



REFERENCES : 



Goal 1: Activity 8 



JOB ANALYSIS/INVENTORY 
Part I - General Information 

Name of Business: 
Address : 

Telephone Number: 
Contact Person: 
List of Positions: 



Position Being Evaluated: 



List Duties Required of This Position: 



Job Analysis Completed on what Components of Job Being Evaluated? 



Job Description Available? Yes (attached) No 

General Description of Work Setting: 



Goal 1: Activity 8 
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Page Two 
Work Hours: 

Work Contingencies: 
a. Appropriate attire: 

Procedure for absences: 

c. Breaks: 

d. Clocking in: 

e* Attendance requirements: 

f. Hygiene requirements: 

g. Reasons for firing employees: 

h. Other: 

Production Rate: 
Quality Standards: 

General Description of Social Environment: 
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Page Three ♦ 



JOB ANALYSIS/INVENTORY 
Part II - Job Analysis 



"'^"^ DATE ASSESSED 

^OmiH ENVIRONMENT_ 

SUBENVIRONMENT. ACTIVITY 



+ = Performed skill independently 
- = Required assist;ince in performing skill 
? = Student was not observed or did not have 
the opportunity to perform skill 



ACTIVITY 



+ - ? DISCREPANCY 



Goal 1: Activity 8 



Page Four 

JOB ANALYSIS/INVENTORY 
Part III - Supportive Skill Requirements 

Reading Skills Required: 



List of Reading/Vocabulary Words: 



Hath Skills Required: (List any specific skills needed) 



Honey Skill Requirements: 



Writing Skills: 



Discrimination Skills Needed: 



Time-Telling/Time-Judgement Skills Required: 



Goal 1: Activity 8 
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Page Five 

Physical Skill Requirements: 
Tool and Machine Skills: 



Verbal /Nonverbal Language Skills: (List specific interactions that occur on 
regular basis) 



Interpersonal Skills Required: (List specific skills) 



Other Skill Requirements: 
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STEP MANUAL - WORK EXPLORATION 
Goal 1: Activity 9 



(Name of School ) 
TRAINING AGREEMENT COVER SHEET 
(Teacher, Employer and Parent Copy) 



Student 

S.S.N. „ ^ , 

Home Telephone 

School _ , 

Telephone 

Employer/Training Sponsor 

Address 



Age 



Tel ephone 



Work Exploration Supervisor 



Beginning Date 
Ending Date 



Work Hours to v. r„ 

M T W Th F 

On the following holidays/vacations, the student: 

« wi 1 1 work 

will not work 

'^lliln\XlTl;:clr''°" '"^ "'"^^ "-^-n -hoo, „i U not be in 
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Goal 1: Activity 
Page Two 



(Name of School ) 
TRAINING AGREEMENT 



The Employer/Training Sponsor Agrees To: 

2* WorK^with Jhp'n'^V^? "'l^ work-experience coordinator; 

2. ^orK with the coordinator to ensure the best possible training: 

3. Help to evaluate the student's performance; training, 

sL°d:n^s^p"ogre™^ coordinator to discuss the 

5. Consult with the work-experience coordinator if dismissal i 
anticipated; conferences should be held to av^Id dS?ssIl ! 

The Student Agrees To: 

i. Be regular in attendance on the Job; 

or'abse^ce;""^'°''^ ^ coordinator in the event of illness 
3. Perform work responsibilities in an effiripni- =r,H ,,i i i • 

V Bri'!hT»^? ^''^T"'!^ '^«9"latl°n3 of the work site; 

or dUh^esty.'""'''"' °' "-k habits 

The Parent/Guardian Agrees To: 

1. Share responsibility for school and job attendance 
including calling the employer in case of illness or 
absence; 

2. Encourage the student to succeed in school work and work 
experience. y^t-r^ auu worK 



1(. 



>2 



92 



STEP MANUAL - WORK EXPLORATION 

Goal 1 : Act ivi ty 9 
Page Three 

The Work-Exploration Coordinator Agrees To: 

1. Develop a training plan with the employer; 

2. Provide necessary related classroom instruction; 

3. • Supervise and provide training needed by the student on a regular 

basis as agreed upon with the employer; i 

4. Evaluate the student^s performance on a regular basis with input 
from the employer; 

5. Inform parents and student of progress made at the work site. 

The coordinator and/or employer reserve the right to withdraw the student 
from the work station under the following conditions: 

a. The student is no longer enrolled in school; 

b. The student^s attendance or performance is unsatisfactory; 

c. The policies or rules of the employer are abu?»ed by the student; 

d. The student decides to terminate the training; 

e. The activities no longer need to be performed at the site; 

f. The student is performing the job at a competitive rate. 



Student Date 



Parent/Guardi an Date 



Employer Date 



Work-Experience Coordinator Date 



Id: 



ERIC 
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STEP MANUAL - WORK EXPLORATION 



Goal 1 : Act i vi ty 9 

Directions: This form should be reviewed with the students before 
obtaining their signature. The signed form can then be placed In each 
student "s vocational notebook. 



STUDENT TRAINING AGREEMENT - Option 1 
(Student Copy) 

Training Site 

Work Hours to M T W Th F 

On the fo) ) owing ho) idays/vacat ions, the student: 

wi 1 1 work wi 1 1 not work 

(list all holiday, vacation and other dates when school will not be in 
session in this space) 

The Student Agrees To: 

1 . Be on t ime • 

2. Call employer and teacher if sick. (Explain procedure) 
3- Show that you like your job. (Explain and roleplay) 

4. Come to work clean and dressed neatly. 

5. Work quickly. 

6. Check your v;ork. 

7. Be honest. 

8. Follow the rules. These rules are: 
(list and explain rules) 

REMEMBER ! You may be hired if: 

a. You come to work regularly and on time. 

b. Your appearance is neat and clean. 

c. You show you like your Job. 

REMEMBER! You may be fired at any time if: 

a. Your work is not satisfactory. 

b. You are dishonest. 

c. Your work habits are poor. 

The above form has been explained to me and I understand and agree to 
follow these rules. 



Student Date 



Work-Experience Coordinator 



Date 



STEP Manual Rough Draft 
Goal 1: Activity 9 



Training Site: 



STUDENT TRAINING AGREEMENT - Option 2 
(Student Copy) 



Work Hours; 





1:30 
(Start Work) 



9A 




3:00 
(Stop Work) 



M T W Th F 



You win win not work on these dates: (the student will need to be 

remindea of this before each date) 



I agree to: 



1. Be to work on time. r 




2. Call if sick. 




3. Be clean and neat. 




4. Show that I like my j 



5. (list other rules specific to job) 
You can be fired if you don't fonow these rules. 
You can earn (points, tokens, money, praise, etc.) if you foliOW these rules. 




Student 



Date 



Work Experience Coordinator 



Date 
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STEP Manual Rough Draft Name of Student 

Goal 6: Activity 4 



VOCATIONAL TRAINING EXPERIENCE SUMMARY— Part I 

Option 1 

Note: Refer to job analyses for each job for more detailed information. 



Site 


Job title 


Dates 
start/end 


Days 

per 

week 


Hours 
per work 
session 


Paid/ 
nonpaid 


Tasks/activities performed 


Job preference 



















ERIC 



STEP Manual Rough Draft 
bcal 6: Activity 4 
Pa^e Two 



Name cT Student 



VOCATIONAL TRAINING EXPERIENCE SUMMARY--Part II 

Option 1 



Site 


Job Title 


Adaptations 
(include adapted materials, 
devices & physical environ.) 


Supervision/Personal Assistance Provided 
(Current level of independence) 


Average Rate/ 
Quality of Work 










< 



STEP Manual Rough Draft Name of Student_ 

Goal 6: Activity 4 

VOCATIONAL TRAINING EXPERIENCE SUMMARY— Part I 

Option 2 



Note; Refer to job analyses for each job for more detailed information. 



Site 


Job title 


Dates 
start/end 


Days 

per 

week 


Hours " 
per work 
session 


Paid/ 
nonpaid 


Tasks/activities performed 


Job preference 
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STEP Manual Rough Draft 
Goal 6: Activity 4 
Page Two 



Name of Student 



VOCATIONAL TRAINING EXPERl.NCE SUMMARY^-Part II 

Option 2 

1. Daily Work Sequence 

a. Describe the typical time sequence for the activities performed by the student: 



b. Student is required to follow a specific, pre-established routine: ^Yes No 

Comments: 



2 . Ada ptat i ons /Mod i f i ca t i ons 

Describe any adapted materials, devices and/or adaptations to the physical environment that were used to 
increase student's ability to perform the job tasks; 



VO 
00 



1^2 



JL i O 
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STEP MANUAL - WORK EXPLORATION 



Goal 3: Activity 2 



STUDENT^S SELF-EVALUATION FORM 



Name 



Date 



Training Site 



Yes 



Needs Work 



Do You : 

1, Follow directions? 

2. Get along with people at work? \ 

3> Come to work every day? 

4. Work hard? 

5> Show an interest in the Job? 

6> Come to work on time? 

7. Dress appropriately for work? 

Q. Look neat and clean? 

9. Work quickly? 

I missed the following days of work (give reason): 



I feel good about these things concerning my work: 



I need to improve these things about my work: 



Journal Entry: <See examples of journal questions on next page) 
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STEP MANUAL - WORK EXPLORATION 
Goal 3: Activity 1 

WORK EXPLORATION COORDINATOR'S 
EVALUATION FORM 

Student's Name 

— _ Date 



Training Site 

Supervisor 

oi'Jur^n'? t'^|,|^"'^"' o" P«-nt.v; describe performance 



2. List areas where th 



rnstrucUonr^'ILas! "^'^ '"'"ing, describe 



cL^SrT:;;'?n1,'IL^.'^-"*'=^ ^' that 



the student 



4 . Soc i a 1 sk i 1 1 s : 

a. Comment on student's strengths observed during the week, 



b. List 



areas in which student needs to improve. 
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TASK ASSESSMEIIT DATA SHEET 

NAME 

WORKSITE . 

GOAL 



DATE 



TASK 



TIME 
BEGAN 



TIME 
COMPLETED 




116 



ITEMS 
COMPLETED 



TOTAL 
TIME 



COMMENTS 



NAME 



TOTAL TASK SHEET 



Activity 



DATE: 



CODE: 

I = Independent 

Inv = Indirect 
verbal cue 

G = Gesture 

VC = Verbal Cue 

PC - Pictorial 
Cue 

D = Demonstra- 
tion 

PP = Physical 
prompt 

FA = Full Assist 

0 = No opportu- 
nity to 
perform 

In = Initiated 

OR 

+ Performed 
Independently 

- Need 
Assistance 



STEP; 




1>S 



CRITERIA FOR CHANGE; 
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STEP MANUAL - WORK EXPLORATION 



Goal 3: Activity 1 



Student 



Training Site 



STUDENT PROGRESS REPORT 

Job Title 

Date 



Note to superviaor; This rating sheet is used by the special education 
program for counseling. Please compare the trainee''s performance to the 
expectations that you have for a competitive employee and check the 
appr opr i ate co 1 umn • 



1* On time and at work reoularlv 






»^ommenx:s 


Number of days missed since 
last reoort 








2, Personal aooear^nce 








3, Attitude toward A oh 








4. Ability to get along with 
coworkers 








5. Ability to follow directions 








6. Abllitv to take correction 








7. Ability to work unsupervised 








8. Rate of production 








9. Qua! i ty of work 









Are you satisfied with studenfs progress? 



Addi t ional comments: 



Supervisor^'s Signature 
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Goa) 6; Activity 1 

PROGRAM EVALUATION 

Work Station: 

Supervisor: 

Date of Evaluation: 

We are always looking for way to improve our program and our effectiveness 
as work experience supervisors. In order to do this, we would appreciate 
your comments on the following questions and any additional suggestions. 

1. Wa^* supervision of the student adequate — too much supervisloL, not 
en.'^ugh? 



2, Did the work exploration program interfere with the operation of 
business and/'or the employees in any way? 



3. Were you given a realistic idea of what to expect from this program? 



4. Knowing what Is involved, ere you willing to accept students for this 
program next semester? 



5. Are you willing to pay a student for work experience? 



6. If asked, will you write a letter of recommendation or talk with other 
businesses who have questions about becoming a work station site? 

7, Suggestions for improvement, additional comments, etc. Cuse back of 
paper , i f necessary ) 



THANK YOU FOR YOUR COOPERATION! 
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END OF THE YEAR EVALUATION 



Student's Name 
Site 



Ability Compared with Average Employee 





Equal to 


Below Average 


Comments 


Student : 
Is rel iabl e 








Gets alona with coworkers 








Has acceptable behavior 








Product ivi tv 








Qual i tv of work 

















Does student show potential for future employment? 



Student^s greatest strengths? 



Problems student may encounter? 



May student use your name as a reference? Yes 



No 



Superv isor 



Pos i t i on 



Address 



Date 



Telephone Number 



FRir 
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LEVEL III 

Assessment of Career and Job Employability 




STEP: University o-f Idaho 



Revised 10/26/86 
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PARENT./Tf^ACHER ASSESSMENT 
OF JOB-RELATED SOCIAL SKILLS 

Student Name: — = 

Please review the social skills listed below and use the following scale 
to evaluate the student^s performance on the job. Record a 1,2, 3, or 4 
rating -for each sk i 1 1 . 

1 = I have had no opportunity to observe the student^s performance 

2 = The student does not have the skill. 

3 = The student has the skill but doesn't always perform it. 

4 = The student performs the skill consistently and independently. 



SKILL 


RATING 


Is honest 




Accepts and follows 
i nstruct i ons 




Keeps hair, teeth, 
clothes & body clean 




Maintains self-control 




Explains problems 
and asks for help 
appropr i atel y 




Shows interest in the 
job and is will ing to 
1 earn new tasks 




Works cooperatively 
wi th superv i sor and 
co-workers 




Chooses sui table 
c1 othes for work 
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STEP: University o-f Idaho 
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Page 2 



SKILL 


RATING 


Accepts cr i ticism 




Acceots changes in work 




assignments and schedules 




Refrains from conducting 




personal business on the job 





Rater 
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STEP: University o-f Idaho 



Student Assessment 1 Revised 10/6/86 



Name -^ate . 

School, 

PLEASE READ EACH SKILL LISTED BELOW. THINK ABOUT SITUATIONS THAT HAVE 
HAPPENED ON YOUR JOB. FOR EACH SKILL, DECIDE WHETHER OR NOT YOU HAVE A 
PROBLEM ON THE JOB. THEN MARK THE APPROPRIATE BOX. 



PROBLEM 


NO PROBLEM 


Being honest 




Accepting and -following 
instruct ions 




Keep i ng hair, teeth , 
clothes Sc body clean 




Control 1 ing anger 
and stress 




Exp1s.ining problents 
and asking -for help 




Showing interest in the 
job and wi 1 1 i ngness to 
learn new tasks 




Working cooperatively 
with supervisor and 
co-workers 




Choosing sui table 
clothes -for work 




Accepting cr i t icism 




Accepting changes in work 

assignments and schedules \ 




Saving personal business 
■for a?ter work 





no 

STEP: University o-f Idaho Student Assessment 2 Revised 10/6/86 
Name D^*^ 



Scnool 



THINK ^BOUT THE SKILLS WHICH YOU MARKED A3 PROBLeiS ON THE JOB. 

USE THE SCALE BELOW TO DESCRIBE YOUR PERFORMANCE ON THE PROBLEM SKILLS. 

1 = I don't know how I do on the job. 

2 = I :cn' t have the sk i 11 . 

3 - I -.ave the skill but I don't always use it. 



SKILL 




RATING 


Being "lonest 





Accept ng and -following 
instPLzt i ors 




Keeping hair, teeth, 
clothes tc body clean 




Contrc' 1 ing anger 
and stress 




Explaj ^ 5ng problems 
and as* ing -for he 1 p 




Showirz interest in the 
job ar - will ingness to 
learn r.ew tasks 




Working cooperatively 
with SwDervisor and 
co-wor^:ers 




Choos. -g su i tabi e 
clothes "for work 




Accep: ng cri ticism 




Accep: ng changes in work 
assigriTTients and schedules 




Sau in; personal busi ness 
•for a- :er work 





1 
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STEP: University of Idaho Employer Assessment 1 Revised 10/26/84 
Student . -Date 



School Empl oyer^ 

FOR EACH SKILL, PLEASE INDICATE WHETHER THE ABOVE STUDENT HAS A PROBLEM 
IN THE JOB BY MARKING THt APPROPRIATE BOX. 



PROBLEM 


NO PROBLEM 


Being honest 




Accepting and -following 
i nstruc t i ons 




Keeping hair, teeth, 
cioines "jc doqx Lican 




Control 1 ing anger 

all u 9 L 1 c 9 9 




C\/nlaininn nf^nhlomc 
explain 111^ pi UUlciil^ 

and ask i ng -for he 1 p 




onowinQ interest 121 tiic 
job and Willi ngness to 
learn new tasks 




Working cooperatively 
with supervisor and 
co-workers 




Choosi ng su i tabl e 
clothes for work 




Accept i ng cr i t i c i sm 




Accepting changes in work 
assignments and schedules 




Saving personal business 
■for after work 





ir o 
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STEP: University o-f Idaho Employer Assessment 2 Revised 10/26/86 
Student , Date 



School Empi oyer 



THE SKILLS WHICH ARE CIRCLED HA^E BEEN IDENTIFIED AS PROBLEMATIC FOR THE 
ABOVE STUDENT. PLEASE USE THE SCALE BELOW TO DESCRIBE THE STUDENT'S 
PERFORMANCE ON THE PROBLEM SKILLS. 

1 = I have had no opportunity to observe the student on this skill. 

2 = The student doesn't have the ski 1 1 . 

3= The student has the skill but doesn't always use it. 



SKILL 


RATING 


Being honest 




Accepting and -following 
instruct i ons 




Keeping hair, teeth, 
clothes & body clean 




Control 1 i ng anger 
and stress 




Expl aining problems 
and asking -for help 




Show i ng 1 n terest in the 
Job and ui 1 1 1 ngness to 
learn new tasks 




Working cooperatively 
wi th supervisor and 
co-workers 




Choosing suitable 
clothes -for work 




Accepting cri t icism 




Accepting changes in work 
assignments and schedules 




Saving personal business 
•for a-fter work 





^JlizOlAPEd SCENARIOS 



2= Tc'j'c -^ct tell or snow <5Kin d9-?ic:t) 
3= ZoL^'^c I or shew 'IperTorr.aLnce u^-ficit) 





r.ce Le'/eJ 
1 


2 


3 










Ac:e?:Sn5 ^nd ?oi lowing 
in = :r'jct icrs 








Keeping -isir, teeth, 
cictries Sc ::ocv clean 
















Erz' aining prc&'ens 
a-". :2 5-3- .nc -'cr "ie ;p 








Sr.cv^jng '-ite'^est in the 
.jOc inc 1: i ng.'ie = = tc 
lesrr. neiv tcvsks 








wcrK-.-ig ccoperat n^ely 

'i^ luzir / =or and 
co-v;ork*er 3 








Chcos 'HC 5'J 8 ttfDle 
cio:he= -for ;vJcrJ< 








Accep t i nc cr ' t i c 1 sm 








rtccept'ng cnanges in work 
ass gr.rrieriii and schedules 








5a.nr,Q pe-'sona: business 
ior arter work 
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STEP: University o-f Idaho Revised lG/26/86 



SOCIAL SKILLS ASSESSMENT: DATA SUMMARY SHEET 



Student Name School, 



RATINGS 



SKILL 


SELF 
P/NP « 


ADULT* 


TEACHER 


EMPLOYER 
. P/NP » 


VIDEO 


Being honest 
















Accepting and following 
instructions 
















Keeping hair, teethy 
clothes ^ body c1 ean 
















Con trol 1 i ng anger 
and stress 
















E:<plaining problems 
and asking for help 
















Showing interest in the 
job and wi 1 1 ingness to 
learn new tasks 
















Working cooperatively 
wi th supervisor and 
co-workers 
















Choosing sui tabi e 
c1 othes for work 
















Accept i ng cr i t i c i sm 
















Accepting changes in work 
assignments and schedules 
















Saving personal business 
for after work 










1 





^parent, guardian, or other 



COMMENTS: 
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Student's Name 

School 

Facil i tator 



SAMPLE 1 

IDAHO INDIVIDUAL TRANSITION PLAN 
SUMMARY OF ANNUAL TRANSITION PLANNING AREAS 

Date of Birth 



Projected Date of Graduation or 
Program Completion 



DIRECTIONS: Address all nine transition areas yearly, even though action may be taken 
only in specific areas. 

Indicate with a checkmark: 1) the area(s) in which planning is 

occurring; 
2) the area(s) that are lEP related 





Year 1 
Date 


Year d 
Date 


Year i 
Date 


Year 4 
Date 


Year 5 
Date 


Age 


Age 


Age 


Age 


Age 














TRANSITION 

PLANNING 

ARFA*; 


AREAS 
WITH 
ACTION 
TAKEN 


lEP 

RELATED 


AREAS 
WITH 
ACTION 
TAKEN 


lEP 

RELATED 


AREAS 
WITH 
ACTION 
TAKEN 


lEP 

DELATED 


AREAS 
WITH 
ACTION 
TAKEN 


lEP 

RELATED 


AREAS 
WITH 
ACTION 
TAKEN 


lEP 

RELATED 


1. Financial/ 

Tnrnmp 














> 








2. Voc Train/ 
Placement,. . 
Post Sec Ed 






















3- Living 
Arrangements 






















4. Personal 
Management 






















5. Leisure/Rec 






















6* Transpor- 
tation 























7. Medical 
Services 






















8. Advocacy/ 
Leqal Serv 






















9. Personal/ 
Familv Rel 






















10. Other 
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STEP MANUAL - WORK EXPLORATION 116 
Gola 6: Activity 3 

Name Date 



Interviewer Year of Graduation 

WORK EXPLORATION EXIT INTERVIEW 

Work Exploration 

1. What skills did you learn from work exploration this semester? 



2. Do you feel that you have the skills necessary to be employed in your 
current job? Why? What skills do you need to become employed? 



3. How could you have been better prepared to work at your Job? 



4. What jobs are you interested in trying next year? 



5. Did this Job change your attitude about work or anything else? 



6. Did not earning money for the work you did affect your work in any 
way? 



7. If I called your employer, what would he say about you? 
I n-Class Activities 

1. Did the work done in class this year help you on the Job? How? Did 
it help you in other areas besides your Job? 

2. On the attached sheet, check the in~class activities that were of help 
to you . 

3. What skills would you like to learn next year? 



ERiC i«'>3 
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ST2P MANUAL - WORK EXPLORATION 

Goal 6: Activity 3 
Page Two 

General 

1. What do you think you are good at? 

2. In what areas do you think you need help? 

3. Would you rather work or go to school? Why? 

4. In what ways could the time you spend in school be made more useful? 

5. What are your plans for this summer? Would you like help getting a 



Job? 



6. 



What do you see yourself doing after graduating? 



7. 



What grade do you expect for this semester? 
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LEVEL III 

Assessment of Career and Job Employability 



ERIC 
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Mauc of Test AAMO-Bocker Reading-Free Vocational Interest Inventory 



Addresa Co American Association on Mental Deficiency 
obtain ccet 520 1 Connecticut Ave, N*W* 

Woshiniilon. 0>C. 200 15 . 



Type of Toot Screening Inventory 

(Mcoaures what area) Vocational Interests 



Cost 
Initial 



Per Pupil S L2 5 (ca> boo l-.; Q Machine Scored 
scr.'iO quant icy d i s conn I'. ' 



Scoring Proccdureo 
0 Hand Scored 



Time for Scoring 
10 min. 



Adclnls t ra t ion Procedur 
[XJ G.oup Tlroc Required IQ-IS 

mIn 

□ Individual Tluie RiMjuired iQ- 15 
niiii 



Brief Description of Test: A picture-interest inventory, with separate forms for males and fenules. Picture;, 
rcprescntii-Kj, according to the manual, *'the kind and type of job tasks in which mentally retarded persons arc 
proficient and productive," arc arranged in groups of threes; the student circles the picture in each group 
that is best liked. There are 55 male triads representing 11 occupational clusters, and AO female triads 
representing 8 occupational clusters. A scoring grid and profile form is attached to each consumable tci>t 
booklet . 



Face Validity- good for students who can understand content of pictures; poor for students lacking career awareness. 
Konting- Norms provided for EMR public school males and females, grades 9-12, and for EMR residential males and 
females, ungraded. All N*s are over 1000 cases. 



Reading Level 


Population 


for which test in best Suited 




Hone required 


Handicap 


Age 


Grade Level 




EMR 


\k up 


high school 



Other coimQentB by the Reviewer: 



•136 



- Inventory is both sex-biased and content biased - EMR's may not be 

limited to the types of jobs depicted. 

- Would be more economical if separate answer sheet were available so 

that test booklets could be re-used, 

- Easy to administer and score 

- Should be interpreted in light of all other known data about the 

student • 
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MEASURES OF CAREER AWARENESS / VOCATIONAL INTERESTS 

1. AAMO - Becker Reading - Free Vocational Interest Inventory 

2. California Occupational Preference System 

3. Career Awareness Inventory 

k. Career Orientation Placement and Evaluation Survey 

5« Career Maturity Inventory 

6. Comprehensive Career Assessment Scale 

7. Geist Picture Interest Inventory 

8. Gordon Occupational Checklist 

9. Individual Career Exploration 

10. Individual Career Exploration - Picture Form 

11. Ohio Vocational Interest Survey 

12. Picture Interest Exploration Survey 

13. The Self-Directed Search - 

1^. Valpar Vocational Interest Screening 

15. Vocational Interest, Experience, and Skill Assessment 

16. Vocational Interest and Sophistication Assessment 

17. Vocational Preference Inventory 

18. Wide Rgnge Interest-Opinion TBsfi 

MEASURES OF ACHIEVEMENT / FUNCTIONAL SKILLS 

19. Adult Basic Learning Examination 

20. Brigance Diagnostic Inventory of Essential Skills 

21. Duval County Functional Literacy Test 

22. Everyday Skills Test 

23. Fundamental Achievement Series 

2k. Program for Assessing You th^ Employment Skills 

25. San Francisco Vocational Competency Scale 

26. Social and Prevocat ;onal Information Battery 

27. Social and Prevocat ional Information Battery - Form T 

28. Street Survival Skills Questionnaire 

29. Tests of Adult Basic Education 

30. Tests for Everyday Living 

DEXTERITY TESTS 

31. Bennett Hand Tool Dexterity Test 

32. Crawford Small Parts Dexterity Test 

33. Pennsylvania Bi-Manual Dexterity Test 
3^. Purdue Pegboard 

35. Minnesota Rate of Manipulation Test 

36. Minnesota Spatial Relations Test 

y APTITUDE TESTS 

37. Bennett Mechanical Comprehension Test 

38. Career Ability Placement Survey 

39. Dai ley Vocational Tests 
^0. Minnesota Clerical Test 

^1. Personnel Tests for Industry - Oral Directions Test 

^2. Revised Minnesota Paper Form Board Test 



1,'a.uc of Teal Colifornia Occ upational Prefe rence Jyst^nJCOPS^ 



''y pe of Teat 



Screening Inventor 



Addreaa to 
obtain tout 



Ediicaiionol ond Industrial Testiiuj Service 

P.O. Box 723^ 

San Oieyo, Cal if. 92107 



(Mcflsares what area) Vocational Interests 



Coot 
Initial 



Per rupll ^.h'j jpprox. 



Scoring Proccdurea 
(xj HJnd Scored 

0 Machine Scored 



Time for Scoring 
variable - studcni-scored 



Group 
□ Individual 



Adiainiotrat Ion Proccdun 
Time Kecpilred [JILl. 

Time Required 



brief Descripcion of Test A forced-choice interest inventory. Sludc-nt is given a job descripl.on such 
as -Plant or grow flowers or vegetables/' and is asked to respond on a f°"7P°7^^^"^^: }; :V};;^ l)'^ 
much; 1 ^ like moderately; d = dislike moderately; and 0 = J»sl.ke very much. ^^^"^[^^^^^ 
...3jo; occupational groupings. Available in three forms: COPS-1, junior-sen.or h .gh/col 1 ege/odu 1 1 , 
COPS-II - elementary/intermediate; COPS-R - junior/senior high. 



Face Validity - Fair _» ^ ^^r^*-*. 

Kormlng - Percentiles are given, based on a sample of 8OOO public school elementary and secondary students. 



-Reading Level 



6th for COPS-R 
High School - for Cops. 




Other conuuents by the Reviewer: 



Population for which teat is best Suited 
Handicap Age" Grade Lever 



jun ior h iqh and up 



- Correlated with the Career Avility Placement Survey (CAPS) and with the 
Caree- Orientation Placement and Evaluation Survey (COPES) 

- Designed primarily as a career exploration tool. 

- A variety of teaching materials related to career evolor^ntion is available 
^^COPS-ll is designed to be used with an elementary school population. 
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N >-UPC of Tes t Cnr.n>r Awnr^npc;. lnv f>ntorv fCAl) fc) 19 7^ 



Type of Test Screening Inventory 



Address to 
obtrjin test 



Coet 

In 1 1 ia 1_S rL 00_f OIL.2 0_ 

students 
Per Pupil $8. SO for SO 
students 



Scholastic Testing Service 
^i80 /leycr Road 

B--n <;onYi lie. Illinois (>J]96 



(Measures what area) Career Awareness 



Scoring Procedures 
0 Hand Scored Score key 
$.50 

0 Machine Scored 
_ $.80 per_ pu pil" 



Time for Scoring 
10 minutes 



Administration Procedures 
0 Group Time Requ Ired^Q^.^Q^^jj^^ 

may be broken down 
□ Individual Time f<cqulrLd 



Brief Description of Test written portion of this instrument refers to a picture of a person pcrfui.jinj a joL. flinc ar. 

35 five choice ilem$ and M tv/o choice items. The CAl is bdsed on the Taylor model which has tv/o Jiiiieus ions- One dcols 
\^ith the functions and contents of occupations in 12 broad institutional areas. The other deals with seven stjlu:. or 
socio- economic levels of occupations into which are incorporated the variables of choice such as job i equ i rcients, uiolilit) 
lifestyle and experiences. 

Part I - student identifies workers and related occupations, given a picture, Part 2 - dwarenesb 
of educational requirements; Part 3 *• familiarity v^ith specific workers; Part k - student is askt:d to di f ferent iote Ljti;cen . 
product ajjj^ ^irvjce^occjjpat ions; Part 5 r^Ludent ident jjjg^s^'ot^/iih Aiolier.^talU5?,jLarLjL i jxun — 

page) 

face Validity - good - the DOT and Manpov^er requirements served as validated sources for item v/riting. 
:Corming The content validity was further established by a panel of three specialists - one in elementary 

education, one in counseling and one in career education. 

It is a criterion referenced measure. 

Statistics are available, based on 120 6th grade students from upstate New York (given in Manual) 



■.ending Level 


Population for which test is best Suited 






Handicap Age 


Grade Level 


3rd-^th 






Can be given oral ly 


any 1^4-16 


l4-8th or qrh - - 



Other comments by the Reviewer: 



A very useful instrument in determining the student's level of knowledge about careers 
and in planning remedial approaches. 



-Minimum scoring service charge $15.00 
gjB rief Description of Test, Cont^d 



ERLC 



IP's job that does not belong in cluster; Part 7 - ID*s worker characteristics. 

14i 
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Han)e of Test c.-^roor Orinntntton Plncninent and Evaluation Snrv/^v (CQPES^ Typo of TcBt ScreoninQ Inventory 



Addreoa to 
obtain tuut 



Educational and Industrial Testing Service 
P.O. Box 723^ 

Dieoo, Calif. 92107 



(Hcaaures what area) V/ork values 



Coat 

I n 1 1 i a 12 .2^) spuc i»" t:'^ sc t 

booklets: 25/$6.25 
Per Pupil 

bCorif..-| ci'jidt: 25/S2.7!; 



Scoring Proccdureo 
(xj Hand Scored 

[3 Machine Scored 



Time for Scoring 
variable - scored by stu dcn 



[X] uroup 

Q Individual 



Admlnlstrat Jon Proceduri 
Tiuic Reo^ired 3Q-SO 
in in 

Time Required 



Brlet D.scripcion of Tesc - Consists of 128 items, each consisting of two choices for complol.no Z.'' f,. j^, 

begins -I value activities or jobs in which I..." Generates scores for 8 personality ^'^/f ^ °' ^= ^^J^.^^^^f ^ 
Practical, Independent, Leadership, Orderliness, Recognition, Aesthetic, and Social. Sel f-adm.n.sl.r.d ooJ 
scored; could be administered orally. 



Face Validity - good 

Konnlng - percentiles only provided 



Reading Level 






Population for which teat 


li> best Suited 






5th - 6th 


Handicap 


Age 


Grade Level 




approx. : 


ED/ non-hand. 


12+ 


7th - adult 



Other coounente by the Reviewer; 

- Correlated with California Occupational Preference Survey (COPS) and 

to the Career Ability Placement Survey (CAPS). 

- COPES, COPS, and CAPS are designed primarily for counseling use. ^ 
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N' ar.c o f Tesi eer Maturity Invento ry (c 1973) 



Type of Test Srrfioning Inynnrnry 



Address to 
cb^. ain test 



CTB/McGraw-Hill 

Del Monte Research Park 



(Measures what area) Career choice attitudes 

Career choice competencies 



Cost 
Initial 


$25.90 


Scoring Procedures 
(3 Hand Scored 


Time for Scoring 


0 Group 

[X] Individual 


Administration Procedures 
Time Required 5"20 niin. 


Per Pupil 




Q Machine Scored 




Time Required 











Brief Description of Test 



The attitude scale elicits the feelings, subjective reactions, the dispositions that the 
individual has toward making a career choice and entering the world of work . The competence 
test measures the individual's job relatftd capabilities in the following cireas: Self- 
Appraisal, Goal Selection, Problem Solving, Occupational Information, Planning. 



Face Validity 
Noroing 



The test is based on Career Development Theories of Donald Super and John Crites. Extensive research has 
been conducted on construct validity; the most relevant data for the Attitude Scale appear to be those 
on (I) response bias, (2) correlations with other variables, and (3) experimental manipulations of 
counseling and didactic experiences. The data proves conclusively the attitude Scale is not signifi- 
cantly contaminated with test-specific sources of response bias. The multivariate findings corroborated 
with all the research reveal more fully the validity of the attitude scale as a significant component 
in the consCruct of career maturity. 



Reading Level 



6th grade (May be read or taped) 



Population for which test Is best Suited 
Handicap Age Grade Level 

Any ]k up 6th-l2th 



Other cocunents by the Reviewer: 



Attitude scale appears to be suited for pre-post test to measure change from less 
realistic to more realistic attitutdes toward the world of work. Attitude Scale 
lends itself readi'y to :*n oral presentation (it contains 50 stateiwents to which 
vhe client responds true-false). Competence Scale could be taped for non-readers, 




- I 



Address to 
obtain test: 



(c) 1974 



TYPE OF TEST; 



Screening Inventory - "Okm REK, 



Learn i 119 Concepts 
2051 N. Lamar 
Austin, Texas 78705 



Measures pamil iarity with and interest in 15 occupational 
what - 

area(s) : 



clusters 



Cost: $9.00 per speciintn 
Initial set 

f'er pui.il $1-95 p/tcst bk 

$3.75 p/25 profile foni^ 



Scoring Procedures 
Hand Scored EI 

Machine Scored □ 



Time for Scoring 
]5 ni jn^it:e<;/«;tudont 



Administration Procedures 
QSroup Time Requii ed l_U-J.5_.mii. 

[^Individual Tiii:c Roqwiredllill'i 



:)rief Description Test booklet contains 75 job titles. Student reads (or has read to him) each job title afiJ 
of Test: indicates, by marking an answer sheet, both his level of familiarity with and interest in each 

job. There are three scales: grades 3-7, grades 8-12+ and a Teacher's version. A wall chart 
• is included to help clients learn how to mark their answers. Secondary level scale utilizes a 
7-point scale which ranges from Familiar to Not Familiar and Interesting to No t Interestin g, which 
the client marks for each of the 75 job titles. 



ace Validity Fairly good - depends upon client's honesty in his self-report of familiarity and interest with 
ioHHing various jobs. 

Normed in five different states (Alabama, California, Colorado, Nebraska, Pennsylvania), one class 
at each grade -level (5-12), 3 classes grades 3 and 4. 



.eading Level: 

Variable, can be read to clients, 



Population for which test is best Suited 
Handicap Age 



Any 



8 and up 



Grade Level 
3-12+ 



Hher consents by the Reviewer: Test yields graphic profile of familiarity and interest. Appears to be "seful in 

curriculum planning in career education if used on a large sc - .X'iis. Can also he 
used individually for educational planning and vocational guidance purposes. 



t-o 



ERIC 



147 



N/.-lf. Of U.,1: J^s£^PicUire Interes t Inventory (196 8) TYPE OF TEST; Screening Inventory - 

Address to western PsyclioloQical Services Measures 

obtain test: ^ Division of Hanson Western Corp. what Interests 

12031 i/ilshire boulevard area{s): 



Los AfKjcles, California 90025 . 


Cost: ^'-^-^^ 
Initial 


Scoring Procedures 
Hand Scored B 

Machine Scored □ 


Time for Scoring 
5-10 minutes 


Adniinistration Procedures 

[^roup TifT.e fu.-quired 

NO TIMr LIHII 
Q]Individudl Time f^equircd 25:J'0 mir 


Per Puhil "^1^^ 




rt-iiKiie ?.bO (25] 





Brief Description 2 versions - Hale (11 interest areas) Female (12 interest areas) 

Student selects one picture out of three which depict either jobs, activities, occupations, hobbies 
or objects. They must read the question below the picture. Pictures contain a great deal of detail. 
The occupations and activities relate to upper middle class and professional. 



Face Validity 
forming 



6PII scores are more vaiid than Kuder scores for individuals with reading handicaps. Ten of the 11 
6PII interests are similar to 10 Kuder interests. 

Norming has been extensive including groups representing Mexican American females, nurses, artists, 
actresses, gym teachers, H.E. teachers, musicians, librarians, social service workers. Junior college, 
Uth grade, 12th grade, 10th grade, 9th grade, state Vocational rehabilitation clients, and 8th grade. 



Reading Level: 

3rd, or can be given orally 



Population for which test is best Suited: 



Handicap 
LD/ED 



Age 



14+ 



Grade Level 
8th up 



, . r,^*^,^ . Although this is titled as a Picture Interest Inventory, some reading is involved (pictures 
Other conrnents by the Reviewer: Captioned with questions, e.g., "Which would you ral.h.r do for a living?".) 

The jobs and activities depicted may be unsuitable for EMR por?L:lations. 



Pictures are of poor quality and are often vague as to activity. 
Sex-biased. 
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Kame of Test qq^^q^ Occupational Chprk l i<:f 



Type of Test Screening Inventory 



^f?I?n%J!r "3r;""^^ '^'"^ce and World, Inc. 
obtain test 757 j^^^^^ p^y^^ 

Mew York, N.Y. 10017 



(Measures what area) Vocational Interests 



Cost 

Initia l m <; p 
Pupi l $4. on npr 



Scoring Procedures 
0 Hand Scored 

□ Machine Scored 



Time for Scoring 



Adr.inistr.-:tion Prcccriurcr 
0 Group Tine P.C'ir.ired 

^ <"o Ti/:i: i.r"n" 

EJ Individual Tiic KcTJlr-1 



Brief Description of Test Designed specifically for use with individuals who have a high s .nool ^ducati v 1- s 

who do not plan on going on to college. The Gordon OCI. is an interest i';\----o,-. Ji ^.-.i 
contains 240 ^statements of job duties and tasks, such as "install or repairplu'-oincrin 
houses and fire and tend a large comnercial furnace," found in occuDotions ?t tne r-M-l- 
and lower levels of skill and responsibility. The statements are classified into fi-c • ro- 
occupational groupings (Business, outdoor, arts, technology, and service) which rouci.ly 
correspond to the groups in Roe's occupational classification schema 



Face Validity 
Konnlng 



Evidence for the validity of the OCL is less extensive and convincing than that for its reliabiliM- 
consisting primarily of logical arguments for the instrument's comprehensiveness, response sele-^iv^v 
and acceptance by examinees. About the best that can be said is that the OCL samples a fairly ^ido 
range of occupations, which are con^jnonly entered, it elicits responses to about one third of the items, 
and It appears to be considered worthwhile by those who take it. 

There are no nonns reported. 



Reading Level 



3-4th 



Population for which test Is best Suited 
Handicap Age 

any 16+ 



Grade Level 



9-1; 



Other comments by the Reviewer: 



1 



to 



Vi2 



; i .... 
« I t.:!:i ' ,1 



i.'t.iowoi Career Explorotion 



Ty pe of Test Screen ing Inventory 



M^iil U Testirig Service 
■.cj ri^,-^r R.J. 

.i:.c-.V. i 1 1. , III. 60106 



(Measures what area) Career Iniercsts 



Scoj'lnj; Proccd;:res 
fA] HanJ Scorcu 

□ M.-ichine licored 



Time for Scdrlai^ 
\\}, i'lL'2liL:=5 



© Individual 



Ad:i:ini5jLr.ii ion Pruc^.-Jurcs 
'I j'iic Hv :| J ir( .1 ••^^ • j ^ 

Tii.i-- IL.pjiii:.] ^^^^ j 



IWivt |iv6/l Ij.i cf Test 
•Scleciiu.1 ^r rejuction of pictures showing activities. 

'dccS.io^'l'^ definition of terms, etc, in cartoon form. Explores eight career groups .nd .i. 



Face V.ilidiLv 
.Venning ^ 



Scores rcvoal relative level of interest in one area as compared with other areas - does not compar. individuals, 



Heading Level 
Low 


Population for which 
Handicap 


test is best Suited 
Age 

12-18 


Grade Level 
6-12 




Other co;:j.iurits by the Reviewer: 



Format tends to stimulate interest. 

Cor, be used in lower grades - H.S. students may find ft less interesting. 

00 

2 Good for poor readers, 
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H' -SL OK I Lb I 



Picture 

IiuUviciual Career Exploration: I'orin 



TYPE OF TEST: Screen iivj Ir.votUory - Exploration 



Arhlrois to ^cl;%'l;rjiic TesLing Service 
Ucii:>eMviilc, lilinois 60106 



Initial ^ 2bJ)0 

Per r:;i.iB7.50 / ?0 



Scorincj Procedures 
Hand Scored liJ 

Machine Scored □ 



Measures 

v/hat Career Interests 
area(s) : 



Time for Scoi'iny 
10 ininut('S 



A(J«:i?)i:,ti'ul iOh Pi »*i i:i!:irL'b 



■^riet rioscription selection or rejection of pictures showing activities. 

1 1 i. ^ ^ • 



First portion is familiarization, definition of terms, etc. in cartoon form. E.:j)luic- ui:;;-.: i,....,: 
groups and six "decision levels"* 



"ace Validity Face vailidity is good, since exploration and familiarization preceed assessment of inteiasti.. 

No norms: Scores reveal relative level of interest in one area as compared with other areus- 
does not compare individuals. 



loading Level : 



Low 



Population for v/hich test is best Suited 



Handicap 
Any except SPH 
Blind 



Age 
12-18 



Grade Level 
6-12 



)ther consents by the Revlev/er: 

Format tends to stimulate interest. 

Can be used in lower grades - U.S. Students may find it less interesting. 
Good for poor readers. 
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>- ;.w-.finMal Jnti2i:CLSl^iirvay4cMflfi7 J920 TYf^OFJESTL,^.^^^^"^'"^ Inventory > Norm Keferencod 

Vocational Intercist 



Address to 

obU\]ti tost; t l>rici: Jovanovich, Inc. /Test DepL 

i\l-m i;M licw York 10017 



Cost: 
Initial 

Per Pupil 



Scoring Procedures 
Hind Scored Ci 

Machine Scored CH 



Measures 
what 
area(s): 



Time for Scoring 



Adni i in s t r a t i on P roc edu r e s 
[^roup Timi: Rcqiiired 

tO- \){) ihiiiuiL-s 
^X]Jndividjal Tir-ie iJc-i,uiri»J_^ 



Brief Ocscnpticn O/ls is new interest inventory designed to assist students in grades 8-12 with \iut\r oJucdioiu. j.jj 

'^'^t- vocational plans. The first 5 questions of the Student Information Questionnaire- gjflier backoio:nJ i.i;;, - 

iiijtion about the student^s occupational plans, post-high school plans, and vocational •jouri.c iiri:..r.. 
^Ujostion tha Local Survey Section of the Questionnaire, enables the school to ai;!: up to li : ^iti^nul 
questions pertinent to the local situation. The Interest Inventory asks the st.;cient to respond to joh 
activities in terms of "Like Very Much", "Like", "Neutral", "Dislike", and "Dislike Very Much" 



l-dce Validity ' ''^^ standardized in areas selected to provide a cross section of the jobs. Ci;:iipr sinj th:. wo.lu 'j. 

ioniniig uovographical differences in the world of work were provided for by dividing th.i rcuiury ii.io 10 

ger/jraphical regions. Ten states \iere identified: Ala., Calif., Colo.. Iowa., Mass., H. Carolina, 

Ohio, Oregon, Penn. , and Texas. 

School districts were drawn from urban, suburban, and rural/ A total of 43 districts and 45,000 students 
in grades 8-12 took part in the standardization program. National Nonns are based on the stai/^ardizat i^n 
sample. 



'xoadintj Level 



§ 5th 



Population for which test is best Suited: 

Handicap Age Grade Level 

LLD/ED/Physical 14-18 8-12 



)ther coifinents by the Reviewer: appropriate for use in individual assessment. 

'I?c^^?!!^•^^^ ^^^^ "^'^^ are presented in the form of student reports and school summaries. The btudent Report Folder presents: 
rln^P^ V?'""^- Strength of student interest (b)percentile ranks and stanines which enable 

mpansons of the stuuent s interest scores with those of students in tiie Normative sample (c)scale clarity scores which '^w 
^ ^^»con.sistent the student's responses are within each scale (d) the student's responses to the questionnaire items. 
.H«B^Mi.iftj.ary Reports, present the numbers and perconts of students choosing the various options on the quest ionnair.e. 158 



:£ Cr TL'T: i^uure Iiucrost ExploraLion Sut'vey 



TYPE OF TEST: Screening InvuntO)7- no nokhs 



Ad.irL'sr. to Cjr-jcr Education Media, Inc, 
obtain tt>st: P. 0. hox 27083 

Teihpc, Arizona 85282 



Measures 
what 
area{s) : 



Vocational Interest 



Iintial 535U.OO 



^•r Pupil 



Scoring Procedures 
Hand Scored £7 
studont scored 

Machine Scored □ 



Time for Scoring 
10 liiin. 



Au-iii ri i tra t i on Pr jceiiurcs 
|x}3roj|; Tiinc P/.s,ui» lh'. 

nilnilividual Time neqwircd_ 



i'rief DcScripHon 
of lest: 



'ace Validity 
•onning 



Slides provide ah interesting, Visual, Non-readincj foniiat to assist young people in i;ui /cyinj 
career interests and applying this infoniiation to their own goals. Thirteen career clu^l'jr^ 
are represented with 12 specific careers represented in each cluster. Courss^ ouLliiic is |)ioj'jnu^: 
in manual for Career Awareness and Exploration, Enrichment activities are giv^n aiid addiiiunnl 
resources are included in the kit of materials. 



The slides show pictures of hands working; some are difficult to decipher, student 
pictures he/she likes and circles the corresponding number on an answer sheet- 



i^eiects thu^^u* 



Face validity is good, since pictures are of actual jobs 
No norms - raw scores only are computed 



'.eading Level: reading level necessary 



Population for which test is best Suited: 
Handicap Age 

Low reading LO 

.llj^h-fJiflctinnaLfMB 



Grade Level 
recommended 9th or below (7-12) 



'ther conirients by the Reviewer: Slide carousel projector needed (contains 156 slides)- Tape recorder needed. 

Thirteen career clusters are represented with 12 specific caru •.p»esonled in oath clu:;ti»r ♦ 
Based on OOH (Occupational Outlook Handbook. Cross-referenced to n.O.T. 
Appears most useful as a tool for initial career exploration. 
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I 



Typc of Test Srrcentng Jjiycixtar-vt 



cl.tulh It Li 

Initiiil ^ih 5J 1. 
Per 



Coiif.iil r Ing Psychologists Press 
[./'/ Co I lege /ivcime 

Scoring Procedures 
R51 ilnnd Scored 



• m 4 mm 

Scl 



Q Macliino Scored 



Time for Scorini^ 
JnciuJecJ^ jn^, 

jdinin i ste r ino 



(Measures wl»at area) Vocational inter jirt areas 

related lo 6 periaOiijIIiy 

A d w i n\ s t r a r i o n P r o c e d u r e c 



Group 
R>1 Individual 



Time I<ec|uiru»:_^ 

Ti me l<ef| o J rod_.', jj- fcii^ .i^i ; 



) riet i i;.t i*H\ w«l 'U:SC 



TLc SOS is a sel f-ad.nin i slered, sclf-icored, and sul T- interpreted vccci:ion:il co^n'-tj iiuj Ci-ol. 
Ii Cuo be used in conjunction with the VPI or alone. The SDS inchides two LiiM»IJs;Ct-. A fi..i^o:i 
fills out the assessment booklet and obloins a three-letter occupoliousl corJu. lie ilie:i u---: 
this code to locate suitable occupations in the Occupations Finder, AcceSb lo ihj liut i.-ihiry 
of Occupational Titles is encouraged since many of the job titles v;i 11 be unfa'.'iiiiir to ikp^i 
students. The occupational classification booklet, containing ^56 occupational titles, cCwup^bs. 
95% of the labor force in the U.S. 



race ViillJlty 



The SDS is an outgrowth of a theory of Vocational choice (Holland 1959, 1966) v;hich Ucs 
undergone extensive investigation. The entire SDS has been oriented by that theory of 
personality types and environmental models* 



Criterion Referenced 



"Heading level 
^ih to 5th 



Population for which test is best Suited 

Handicap Age Grade Ljvel 



LD/ED/Phys leal [5+. 



Other coR.jonts by the Reviewer: 

The SDS lends itself to certain educational questions. For example, administering the SDS to 
students in a new curriculum v/ould enable educators to determine the characteristics of those 
studentSf v;hat types of students /ucceed or fail, and how a new curriculum resembles old 
curricula. In vocationa) education, the SDS could be helpful in the development of curricular 
csi clusters. 

CO 

Alternate Form E available for persons with limited English. 
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KLine of Tt-it VALPAU yl? - VccoUonol lnterei>t Scrcuning 



AililrirtiU to 
olnain teac 



VAIPAR Corp. 
3S'Jl li. St. 
Tucson, Arizono 



Cotic 

I a 1 1 1 n 1 jipLl *ji--iJ .J ^ 
Vet Tupil 



Scoring Proccdurcu 
[x] Hand Scorod 

Machine Scored 



Time for Scoring 



lii^^^ Tnnr Screen uuj Inventor y — 

(Meni3urc<j what area) Occupot lonol Intcrusis 



[X] Group 

1x1 Individual 



Adjilnliitrai ion Troccdur. 
Time J^equiii d 

Tit:M: Refpilnrd 



lit 



Face Validity . good - ^ ; ^^hnii - mo<;t VALPAR norms are for specific groups 

Korming . Norms for the interest screening are not discussed m detail most VALPAK 

and based on N* ^ of 50- 



Reading Level 



HONE 



Other comjoents by the Reviewer: 



o ir>3 
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Population for which tert is best Suited 

Handicap Age Grade Level 

Jr. high/liighschool_ 



EMR/THR 



1A up 



Test is mechanically difficult to score 
Sample of items is relatively small 

Idenifies interests in six areas: Machine. Outdoor. Sales. Social ServKe. 

Office-Clerical, Physical Science. 
Includes 3 validation scales 

90 items in al 1 . ' s r ' 



Address to 
Ob Id in ii^r>i : 



.oraiioncil interest. Experience 
amJ r.KTil AssLS5K:ont (VIESA) 



Moi.ghton Mif f 1 in Co, 
6C26 Gjkbrook Blvd. 
Oolljb, TX 75235 



Cost: 
Per PujJ I 



Scoring Procedures 
Hand Scored C7 

Machine Scored Q 



TYPE OF TEST: Screening Inventory - Norm Rofercnccd 



Measures 
what 
drea(s) : 



Vocational Interests Inventory 



Time for Scoring 
Variable 



AdM i n i s tra t i on Procedure s 
fxlar Cup T iiLO 5U:qu i r(: J Uni iu.r J 

VdriCi \;ilii each 
nd i V i dua 1 T i .^e Ik iju i ^'td tiis!^*'» I 



Brief Description 
of Test: 



A self-appraisal system which provides the student (grades 8-12) with information rv.l;ii-in'j lu iriLu cbt^ 
exfieriences, and skills related to the world of work. Intended for use primarily cs an in.; tmct iunal 
nodule in self -awareness and career exploration. Format consists of a Career Guidebook arid Caro^r 
Log. Enables the student to identify areas for further exploration. World of work iii classified 
into occupations relating to data, things, ideas, and people. Solf-administcred and self-scoicd. 



Face Validity 

Norming Good 



national sample - 32,000 students in grades 8, 9, and IL 



Reading Level 



7th 



Population for which test is best Suited: 



Handicap 
LD, ED, Physical 



Age 
15+ 



Grade Level 
8-12 



Other comments by the Reviev/er: 

Requires fairly sophisticated reading skills 
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career av;areness course, 
of time required. 



Planning appropriate for r-^^-izr education 



Has limited usefulness as a vocati-^nal assessment tool because 



ibo 



VI^A (Voculional Interest and 
tu-'Z CF iLl.^: bo;' isLicatioii A ssessment) (c) 1968 



Address to 
obtain te-,l 



Ohio State University 

Mental Retardation Training Program 

Coluinpas, Ohio 43210 



S7.00 



Cost: 

^Initial 

25 male $2.50 
Per Pupil^2iL^ajo-42.im 
50 soph. $3.00 



Scoring Procedures 
Hand Scored 0 

Machine Scored □ 



TYPE OF TEST: Screening Inventory - nORh KEF. 
Vocational Interests 



Measures 
what 

area(s): 



Time for Scoring 
15 mi |i. 



Adnnni strati on Procedures 
Q^roup Time P.equi red 

^Individual Tin.e HequiredjQjjn'n. 



. . The VISA is a reading-free picture test and sophistication inquiry designed to doters.iine the inlcest 
Brief Description pattern and knov/ledge -nildly retarded adolescents and young adults have for selected job cdtt:(juries. 
of Test: j^^^ vocational areas depicted are typical of those which retardates enter upon completion of tiaininy 

programs in schools, workshops or institutions. 



Each administration requires several forms - 8 for boys, 4 for girls. 



race Validity 
Norming 



A separate form of the test book is available for each sex. The picture book is reusable. Ihure are / 
sophistication items for male, 3 explanatory items and 7^^ interest items. The female version hc:s 4 
sophistication items, 3 explanatory items and 53 interest items. 

A sample of over 3000 mildly retarded adolescents and young adults were admin stered a newly designed 
picture-inquiry instrument to measure vocational interest and knowledge. Subjects were drawn f i om 
institutions, schools and workshops. Reliabilities and norms for both male and female forms of 
the tost were substantially established. ^ 



Reading Level: 



None required 



Population for which test is best Suited: 



Handicap 
IQ - 45 - 84 



Age 
14-35 



Grade Level 
any 



Other comments by the Reviewer: j^^^ yj^^ provides the practitioner ?.n approach to interest ass'^^^smo'-i; v/hich does not 

r'equired any reading ability of tfie subject. 



ERIC 
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Must be individually administered. Sex biased. Inclusion o£ only low-level occupniions 
may intrcluca bias. 
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..•at.-: .! i ^ai j (Jtal-fjufinyjice-ln vpn r,nr):..VRL 

f'J'r'l?^*'. i^'-n-MiUitig Psychologists Press 
PjI : /ilio. Califoniia 94306 



lyPE OF TEST; Sc reeni ng In ventor y - Norm Referenced _ 



Measures Personality 
wha t ^ 

area(s) : 



1 

Cos t : 


Scorir.g Procedures 
Hand Scored Q 


Time for Scoring 
_ 10 niin. 


Ad^nini strati on Procedures 
[^Iroup TiiJ.e Rcquiri.';) _ 

[xllndividudl Time RcM*.uircd!_5:3i; fi.ii 


Per F14 il ^ 


Machine Scored □ 





Brifcf description 
Of Test: 



The VP I is a personality inventory conposed entirely of occupational titles. A person tahc-s the inv:-niM\ 
indicating the occupations \/hich he likes or dislikes. The coinplex clusters of pe>^onal characteristic:, ' 
Uiich the inventory assesses yield a broad range of information about the person's interpersonal relations, 
intei-est, values, self-concept, coping behavior and identifications. The inventory has eleven scales: 

Realistic. Intellectual, Social, Conventional, Enterprising, Artistic, Sel f-Control , Masculinity, Status. 
Infrequency and Acquiescence. 



Face Validity good/fair suiranary: 

r.orRiu.g 12^433 . r.-.^d on Hollands Theory 

*VdlidUy appears to be dependent upon 
subject's fathiliarity with jobs'listed. 



The evidence abr :t the validity of the VPI scales supports the follovn'ng 
conclusions: 1/ The interes. scales (Real, Int., Conv. , Ent., and Art), 
appear to have moderate validity for predicting occupational membership and fiel 
training. 2) The VPI scales, as personality scales, provide a braad rar.ge of 
descriptive infonnation but the reliability of such information is usually 
]m. 3) The empirically derived scales (infnequency , masculinity and status) 
have moderate validity for some purposes. 



Reading Level : 



VO 
CO 



7th - could b^ given orally 



Population for which test is best Suited: 



Handicap 
Normal I.Q. 



Age 

14 up 



Grade Level 
8-12th 



Other ccnanents by tde R'^viewer- recommended that this instrument be interpreted by psychologists, vocational counselors 

and personnel workers who have a substantial knowledge and jnr^^rsl^nding of tests and personal i 
i\ good working kncv edge of occupations including their sociology, and their implication^ fo. ^rsonality and related topics. 
Iho user should take the VPI hiirself and administer it to a rew people he knows well. Because of the nature of the test:, it 
vouio seem that it v/ould be more valid if administered after occupational orientation classes. ^ 

• 169 . 170 



•L-VL.'iA'i M!>!il in terest Opinion re s t:1979 ed ition TYPE OF TEST: Screening Inventory - t i owA Rof 



Acl;'ie:;s to J;ist<ik Abbossinent Systems, Inc. 
obtain (est: ]b2b uilfcin Avenue 

Wiliinmjton, Delav;cire 19805 



Measures 

what Interests 
areais): 



Cost: 

I n i t i d 1 ^''i±^y^>: - ^50.00 

o;)ecii.:i:n Set : :31.00 
Per Pi;; il 



Scoring Procedures 
fland Scored 0 

Machine Scored DD 



Time for Scoring 
in- 15 iiiin, 



short term 



Ad'oi n i s tra t i on Proccdu res 

ihdi vidn.il 
gxllndividwal Tin.u '^t.Si.:1rL'd 5i}-(.0 mi 



Grief Description 
of Test: 



Students look at pictures of people working and decide among three pictures which Lijey like ^.lul v.liicii 
they dislike* Answers are recorded by the student on a sheet that may be machine scored or h;nid 
scored using stencils* Answers may also be recorded by the examiner. Student chooser, both "mow" 
liked and "least" liked of the activities pictured. Provided Interest ratings in 18 occupationdl 
.groups and in 7 vocational attitudes. 



Face Validity 
Kurming 



.';-ja ding Level : 



It says, "The WRIOT will hava to be validated every day by those who use it." "It will have to ntond on 
its own merits and not on a table of coefficients." "Tests with adequate construct foundations validate 
themselves. " 

Validity dependent on level of career/occupational awareness. 
Morms provided for males and females, age 5 to adult. 



None required 



Population for which test is best Suited: 



flandicap Age 
good ability to limited 
scho oling inferi or reading 5 and u p 



Grade Level 
Elementary and uj) 



)ther coninents by the Reviewer: Provides a great deal of data. Interpretations must be mad'" in coniunction with other 

types of measures (IQ, achievement, etc.). Sometir.:riS used c ;;e!-sonality measure. 



Does not appear to be sex-biased. Pictures available on filmstrip ($125.00) 



Per Pii}.!: 



- 'i*lL-a->ir IcMrninq f xaiiiinntioM i]%7) l]LBLPLi!'"iLL 



s*«.ycliolcKjical Corporation 
iK.w K-.rk, f;ov/ York 10017 



Brief Description 
of Test: 



Scoring Procedures 
lland Scored 0 

Machine Scored □ 



Measures 

V/hat 
area(s): 



Rasic Skills 



Time for Scoring 
5 minutes 



Ad.'tnrii strati on ProceJures 

iiiii. 

[YlIndiv:Ji::5l Tir.tL- Rei/*irej _ 



The- ABLE has the following general characteristics: (1) Content which is adult orien^'^d, 
(2) Measurement of acln'evenient as low as first grade (3) Format which doas not apjicar ii1di?h 
and is easy lo folio-/ (4) Coverage of only the fundamental areas; efficient in use of tine, (5) 
.Simplicity of administration fov teachers with j^latively limited experience in testing, two 
levels are available: Level I (functional grades 1-4) Level 11 (functional grades 5-8). 
Four subtests: Vocabulary, Reading, Spelling, Arithmetic. 



Face Validity 
ftonning 



Adequate 

Grade norms are pi^vided 



Reading Level 



Functional 



Population for which test is best Suited: 



Handicap 



any 



Age 



15+ 



Grade Level 
9-12 



CO 

en 



Other coi:;nents by the Reviev/er: r^^^^ ^ 

Ttist 2 
Test 3 
Te£5t A 

ERLC 



Vocabulary (dictat«d) 20 minutes 
Reading 30 minutes 

Spelling (dictated) 15 minutes 
Part A, Computation 30 minutes 
Part B, Problem Solving 35 minutes (dictated) 
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Nam 01 T.«t Dr-M-iCo Diagnostic Inventory of Essoii'^ial Skills- 



Type of Tost Criterion-referenced 



A:!.! r to 



Curriculum Associotes, Inc. 
5 Esquire Rd. 

North Billorico, Mass. 01862 



(Measures what area) Functional Skills 



Cose 

Initial iyi:!^., 

Viit Pui»ll_ 



Scoring ProccdurcG 
\K\ Hand Scored 

Q Machine Scored 



Time for Scoring 
minute s 



Ad:alnlscraclon ProccJureo 
Tltr.c Require* 



Q Group 

03 Individual Tine Hequl rt;J__ Cd o^in. 



Rrioi Ofjcrlpl Ion of TobC: Designed for use with the lowest 20^ of secondary level students, this icjt proviui.;* c-i.r 150 
e5i>tnti:il -jkill assojsr.ients in basic readinv], longuage arts, and moth, food end clothing, jimilv and fiujnrc, lrj^'.*l 
and traiisj»ort jt ion, and coiniiiunication and tclei/honc skills. Also includes rating scales tonieasuic such ihinjt 
hi^nlih and utlitude, responsibility and sel f-d i sc ipl in») , job interview preporation, auto safety and coi»«..urnr. jc iom. 
Rt'cord-kecpinj forms are included, as v.'el I as a curriculum guide with behavioral objectives. 



Fuce Validity Appears good. 

acroing None - criterion-referenced test. 



reading Level 

NONE required, except where reading is assessed 



Population for which test Is best Suifed 

Handicap Age Grade Level 

Any except Blind 9 S up ^t-12 



Other coirwents by the Reviewer: 

. Individually-administered, flip-book type of test 
. Available by Fall, I98O 

• Can be used by non-specialists (teachers, aides, etc.) 

CO 

• Results apply directly to lEP development ^ 

"We have wot received this instrument yet - the information contained herein is drawn form catalogs and brochures 
and is subject to revision. 
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1 ( O 



Ouval County School Board 



_Ach^ievement - Crit erion Reference d 



Address to 
obtain ti-st; 



Lost; 

Initial ..S^.oft 
Per Pupil 



Florida 



Scoring Procedures , 
Hand Scored P 

Machine Scored □ 



Measures 
what 
area(s) : 



Functional literacy 



Time for Scoring 
5- in in ln. 



Adniinistration Procedures 

I[3j''0i'P Roquired ^ 

no set tiiiio 
QJI'^dividual linie Required^ 



Brief Description 
of Test: 



All questions are to be read to the eAaminees. Throughout the test, examinees will be asked to i^uid 
stimulus materials (e.g., food ads, clothing tags, application blanks, etc.) in ordrr to answer the 
questions. All information for the administrator is composed of Capital Letters. Direction- for 
examinees are in Standard Type. 



Face Validity 
Jiorming 



i^oading Level 



The instrument was developed after TEA's definition of functional literacy in terms of skills (e.g. reuding* 
writing and computation, etc.) and knowledge needed by adults which are applied to general knowledge areas 
(e.g., Comsumer Economics, Governn^ent and Law, Occupational Knavledge, etc.) This instrument is limited 
to the ai^a of reading and the specific tasks required by adults (e.g.., reading n^dicine labels, food cds, 
rental agreeii^nts etc.) A stratified sample of 1,963 adults was taken to determine the reading tasks 
absolutely necessary to function in society. "Real life" material was used where possible. 
Criterion Referenced 



None 



Population for which test is best Suited: 



Handicap 



any 



Age 



Grade Level 



.a-iiip 



'Rher co!:inents by the Reviewer: 



o 



Would make a good "pre- 
Skills Test or TABE as 



test" and then teach the 
a post test instrument. 



items and Ih^^n usr McGraw IlilVs Everyday 
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AcJJrtrsf. to 
obtain test 



CTB/McGraw Hill 

M Monte Rcs.virch Park 

Monterey, California 93940 



Cost: 

Initial $11.20/35 pkg. 

Rea(l'"ng 
Per Pupi 1 5.9. 10^35 pkg. 

Math" 



Scoriiiv] Procedures 
Hand Scored 0 

Machine Scored 13 



TYPE OK TEST: 



Achievement - Horm Referenced 



Measures 
what 
area{s) : 



Reading 
Mathematics 



Time for Scoring 
10-13 minutes 



Aduiinistration Procedures 
[x]jroiip Tii:*-j lu-quiiei!? hinus 

total - 30 n.in. each "lesi 
QQIndiy idjal TiciO Re-jjirtJ 



jrief Doscrip 
of Test 



Consists of a Reading test and a Mathematics test. Reading test is in No parts: (A) a crit»irion refe'rcncud tesl 
" of 45 items with content based on the reading of labels, store directions, signs, want ads, and sd.eJuk- , 
following dii^ctions and completing forms and applications, recognizing abbreviations; distinguisliinc, 

■ fact from opinion, (B) a norm- referenced test on study skills using referenced and grc^phic n»aterial,^- 

■ Mathematics test also in two parts: (A) criterion referenced test of 27 items, content for tax calculations'. 
(B) norm-refe ren ced test of computation skills. 



Face Validity Excellent 

VxDmirtq Tests "B" norms provide for conversion from taw scores to ^^rtide equivalents. Standardization based on 

national sample of 212,507 students. 

Criterion refei^nced tests are correlated v/ith behavioral objectives, with three test items related 
to each objective. 



Joadintj Level: 5th and 6th 



"^ther conments by the Reviewer: 



Population for which test is bost Suited 



Handicap 



any 



Age 
14+ 



Grade Level 
9-12 



Appears useful for planning since errors can identify lack of specific skills, 
be used in assessment of everyday living skill;;. May be part of a district's 
competency testing program. . 



Can 
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*'f>s\t or ILbT: t iincVi.-.i'i. tal Achievement Series (FAS) 



TYPE or TEST; Achi>vninenf " Norm Referenced 



jfldress to K)it,olo3ic«l Corpoi^ation 
bt^dn test: AiViO Uaviy Mines IjIvo. 

OjiIjs, Texas 7b235 



Measures 

what Functional Skills 

area{s): 



1 

ost: 

nitial $27. /b 


Scoring Procedures 
Hand Scored 0 

) 

Machine Scored □ 


Time for Scoring 
10-15 min. 


Administration Procedures 

[^jroup Tinie Required 

1 hour 

[^Individual Time Required 


rCaSbctTe -.ersio! 

er Pupil 




. book: i'J.-lO / pkij of Zi 







r r/J[\ " Consists of two parts: Verbal and Numerical. Presented on audio tape; ansv/ers are recorded 
in separate test books. Designed for clients with limited academic training; ability required 
ranges from basic literacy to 8th grade, (leasures such things as ability to: read signs, use 
alphabetical lists, recognize correct spelling, retain orally-presented information, tell tinie, 
count money, measure, solve arithmetic problems; etc. Basically a screening test; futher assessment 
in deficit areas would be needed for instructional planning. Two equivalent forms are available (A& G). 



ace Validity Adequate 
onning 

Norms available for 6th, 8th, 10th, 12th grades, broken down by nothern and southern school systems 
and by "v/hite" and "negro". Percentiles are [provided for raw scores for Verbal, Numerical. Norms 
available for Form A only. 



eading Level: 



Variable 



Population for which test is best Suited: 
Handicap Age Grade Level 

LD, ED, Mild MR 12 up 6 up 



ther connients by the Reviev/er: 



ISl 



IS most useful as a criterion-referenced screening test - Cc,. '"^'J item-analysed 
fairly easily. 

-J CO 



(PAYES) 

- ii : fo» Assess nuj Youth Enipl oynicnt Ski Us T YPE Oh TEr^F: Screcnirui Inve ntor y - Cr i tcr ion^RcforeiiCod. 



AdclrcS:. to Ca.iibriiKje Book Co, 
clitain \^i*i:b'yi Sc-xonth Avonne 

Nc-w York, fl.Y. 10019 



Measures 
v/hat 
area(s) : 



Basic skills relative to employabili ty 



Cost: 

Initial pkij. 10 for S33 


Scoring Procedui'es 
Hand Scored Q 


Time fo^ 
10 - 15 m 


oring 
ces 


Ad'-ninist 
[>].u"Oap 


'5 lion Procedures 
Tif.e P.eqwired 1 


Per Pupil_S3^W ^ 


Machine Scored □ 




[^Individual 





. . Consist of seven parts: 3 dttitudinal nK^asuros: Job-Holding Skills, Attidiies lci,.ardi Suiter /isi..n, 
Brief Cescription .j,., Self-Confidence; 3 cognitive irrjasures: Job Knosvledge, Job-Seeking Skills, Practical Prasunir.j, 

^ Vocational Interest Inventory. Utilizes pictorial stimuli and multiple-choice fonnat. 



Face Validity Adequate on some measures, questionable on others (especially Attitude Toward Supervision) 

//ormng Sample consisted of more than 1300 students and enrollees in vocational special needs classes, CETA Centers, 

skills training centers and correctional institutions throughout the country. Age range from 14 to 30, 

nean age 18. 



P,eading Level: "/A - designed to be read to student 



Population for which test is best Suited: 
Handicap Age Grade Level 

LD, ED, high functioning 

MR 14 & up 9th & up 



* Users must be approved by ETS 
Other consents by the Reviewer: * Users guide and Administrators manual available free of charge. 

* Best suited as a sc>^ening device for students in a pre-oiup' 'I'^Mt class, if sufficient time 

available for remediation in areas of deficiencies. 

* Can be usev- in a small group setting, and can be administered by classroom teachers after 

minimal training. 



* useful as a counseling tool for VACs 



ERJC IS 3 
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1968 



Addrc-S:. to The I'sychological Corporation 
obtdin ti'it; -VSmO IKirry llines Blvd. 

Uillas, Texas 75235 



Cost: 

Initial P-^-b' • 2i> w/n;iinija 1 
S'V.fJO — ' — 

Per Pupil 



Brief Description 
of Ttst: 



Scoritig Procedures 
Hand Scored E3 

Machine Scored □ 



Scree n I nq Invento ry 



Measures Vocational -adaptive behavior 

what 

area{s) : 



Time for Scoring 
5 minutes 



AdKii n i s tra tion Procedures 
I^Jt^oup Time Rec;:]irev] untinod 

[J]Indiv;dual Tin.e Pofrjired 1^-1'^"^*" 



A 30 - Item behavior rating scale designed to assess the following aspects of vocational 
competence in mentally retarded adults (ages 18 and up): motor skills, cognition, dependabi 1 i ty- 
respons; ility, and social-emotional behavior. Observer records rating in 4 page booklet and 
ratings from 1 to 4 or 5 are sumn>sd to give total score. 



Face Validity Good 

liornnng Percentiles for retarded males and females, ages 18 and up, in workshop for the handicapped. 



^'eadiruj Level: 



None 



Population for which test is best Suited: 

Handicap Age Grade Level 



MR 



18+ 



ll/A 



Other consents by the Reviev/er: 



Appr?a)^ to be useful in making placeme^st decisions regarding older MP's, for either 
entry into or exit from a sheltered workshop situation. 



ERJC 
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tiVvv OF TLSr 

hxldress to 
obtain test: 



:;..claJ and PrcvocaLioual InConnacion ^^^^^^"^^V ^^'^^^^^^ ^^^^ 



Screen ing InvciUory - Norm fU-feronceci 



CTH/ McOraw Hill 

Moiac Rcijoarch Park 
Miuiteri'y, California 939A0 



Measures 

what 

area(s): 



Functional Skills ■ 



Brief Description 
of Test: 



Cost: 

Initial $!c5.-'*u - §Ju.ou 


Scoring Procedures 
Hand Scored Ef 


Time for Scoring 

30 Mintitori 


Ad'i)inistration Procedwres 
[x]3roup Tirr.o Koquirod '^}\ n-ji^-^ 


Per Pupil 


Machine Scored □ 




[X]Individual Time iU*quirod :»_u]^'£^j>£2 











Nine subtests; Job search skill-J. job related behavior, banking, budgeting. purclia.sini> 
habits, home management, physical health care, hygiene and grooming, functional si^iUb.. 

Test is read to the student; answers are marked true or false, -Uses consumable tc3t book ($18. '-O for 2u 
Designed for mildy mentally retarded students - SPIB-T is an adaption for TMR's. ($20.00 for 20 book:.) 



l^ace Validity 
Norming 



ifariable.> response format is not really related to actual life situations. 

Norms available: SPIB Jr. High and Sr. High ^m's (N=A53, each group) 

SPIB-T - 18G clients in institutions 
128 in school TMR's 



Heading Level : 



none required 



Population for which test is best Suited: 

Handicap Age Grade Level 

EMR LI) 12 - up 7-12 

TMR , . — 



Other coninents by the Reviewer; 



ERIC 
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conceptual level of questions on SPIB presents a significcnr nrob^em - SPIB-T apponr.s 

more suitable for liMR's. 
another test> the Test of Kveryday LiviMp, (TEL) is similar to SPlb and SPIB-T - iuipposodly 

dcsij;nod Cor regular Scudent.s; grades 7-12. 
SPIB-T includes a pre-test designed to determine if the test itself should be adminisLerod 
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.*! -! *!! !J * *' - -1*'^ l:^ i oiu) Prcvocational I nfoiinjt ion Caltcry - Form T (SPIB-T) T y pe of Test: Screening Inventor y 

(Measures what area) Functional Ski 1 1 s 



Put/ 1 i slier* 5 Tost Service 
ClB/McGraw-Hil I 
ilioO CorUen Kood 
ZJI. I :JX^S lU L Siaiill 



o^t.iIn test 



CodC 

Per Pu|i!J 

c ii,. .1 ict • $5. OU 



Scoring Procedures 
□ llaiiJ Scored 

2] M;»cliine Scored 



Time for Scoring 
20-10 Minutes 



Aduilniycrallon Procedures 
Q Group Time Rcqulrua hrs. 

(3 Individual Tliu H^-q^jlrcd^iB Jiil. 



Hrltft bc:.cr I|.t Jvin Tc:>c- A Scries of nine tests thot measure knowledge of skills and competencies regarded as 
ii.jis^r ilic coui,!iunity adjustment of mentally retarded people. Theie is a pre-test that is used to 
idciiUf; iLw-^. wlic J:, not respond appropriately to the test foriiia.. The niiie tests are: Hygiene and Gruomiivj, 
FniiciionjI Sigtrb, Job Related Behavior, Home Management, Health Care, Job Search Skills, Budgeting, Dauking, 
and Purchobiiuj Hjbits. Test questions are read orally; the st n..!nt responds either "yes" or "no". 



Pace Valldlcy- ijuest ionable--there may be a significant discrepancy between a student's ability to answer yes or no 
Nonolnij ^'^^ tactual functional behavior. 

- Very Good 



K-Mding Level 


Population for which 


test Is best Suited 


None required 


Han cap 


Age Grade Level 




TMR 


\k+ junior - senior high 



Other conuucnts by the Reviewer: 



- The SPIB-T is an adoptation of the SPIB, which has not been found to be a 

particularly useful instrument, primarily because the conceptual level 
of the test questions was frequently beyond the g;asp fo EMR's* 

- Tv/o-level response increases measurement error* 



rC.iwi' of Mioit Si.rvivol Skills Qtiosi lonna i re ($$$Q) 



Addicsb to 
oliCdln test 



vo..«i.on Market Press 
P.O. Box hS(>2& 
Ocillou. TX 752^15 



Initicil _ili5 JO. 
VxsT Pur.il 



Scoring Procedures 
(x] Hand Scored 

Q Machine Scored 



Time for Scoring 
1 0-1S minuter 



Type of Test fjorm-Kcforunccd 



(Measures what area) Functional Skills 



AdiainiscraLion Proccdurco 
Tlnju RvO,wlr^:d 



D Group 

[Xj Individual TiniO Uequlred_ | l.. nr 



Brief Ihr^cription of Test: Specificolly constructed for use \^iih j (levclopnicntol 1 y Uisoblcd [)Opi:l oiiun , thi_ Sy:,'l i, di»-.it,n. J 
isj cvahialo functional knowledije and skills important for indcficndcnt coioiunnity livincj. Thus, it \\> o ii. .ir .jf 
«s:Liplive h-^ha/ior. The SSSQ consists of nine scpvirotc booklets, each cunUining 2h quci^tion^. C^^vcitd ^1 . . C i^is 
Cv..icepts; Functional SJgns; Tool 1 dent i f icot ion ond Use; Oomestic ManageuiL-ni ; Health, First Aid, and Sjfvt,; Pul.l i^- 
Sorvices; Time; Money; Measurement, 



-"ace Validity FAIR/GOOD: Content, construct, concurrent, & predictive validity studies are presented in the ranu,!. 

'.'orniing Norms are provided for two samples: Adult neuropsychological ly disabled {15-55 years of age) 

Average adolescents (l^i-l8 years of age) 
Rov; scores are converted to scaled scores witli a mean of 10 and a standard deviation of 3. Total raw score can be 
converted to a survival skills quotient, based on a mean of 100 and a standard deviation of 15. 



catling Level 



tlOWl required, except when functional reading 
is being assessed, 



Population for which test is best Suited 

Handicap Age Grade Level 

any except blind 1A up 9th up 



"Cher coiranents by the Reviewer: ^ P^Q5t useful as a criterion-referenced measure - item analysis can lead 

directly to lEP development 

• Comes with a "Master Planning Chart" for graphic presentation of strengths 
and v/eaknesses, 

• Appears to provide a better measure of adaptive behavior than commonly-used 
instruments, 

, Since questions are presented orally, specific deficits in receptive language 
can result in loss of validity. 



YPE OF TEST: 



Achievenient - Norm Referenced 



Cli5/:;cfirnvMlill 

I'loiue RL-seorch Park 
:it>i.leicy» Calif. 939-10 



Measures 
v/hat 
area(s) • 



Reading 

Hatheinatics 

Language 



1 

Cost: 

I- itial S19 




Scorir.g Procedures 
Hand Scored 0 


Tin-e for Scoring 
8-1? min. 


Administration Procedures 
[T[3rci;p TifiVj • i ^'«'*.?nr. , 


Per Put. 1 1 _ 




Machine I^cored □ 




mi n . 

Qllndivir'.w'al Time Required 











Brief Description ^^'^ ^-^^ ^576 Edition are achievenient tests in basic skills required to function in our 

of Test; society. Tne tests at^ designed to use in a variety of educational setJngs to fill a number 

of assessment and instructional needs. A raw score and grade equivalent is derived. 



-ace Validity 
lorming 



The test items, adapted from the 1970 edition of the California Achievement Tests (cat«70), 
reflect language and content appropriate for adults and measure the understanding and 
application of conventions and principles; they are not intended to measure specific knowledge 
or recall of facts. 

Random sample 19,000 students - grades 2-9 



{cdding Level: 2 


5-4.9 TABE 


E 


Population for which test is best Suited 






4 


5-6.9 TABE 


M 


Handicap Age 


Grade Level 




6 


5-8.9 TABE 


D 


any 15 up 


8-9-10-11-12 





Ither ccBi!:ents by the Reviev/er: 



CO 
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TASE can be used to provide preinstructional information rbo'it the student's level 
of achievement in the basic skills of reading, mathematics, .1 language; to 
identify areas of weakness in these skills; to measure gro\/th in the skills after 
instruction; to involve the student in appraisal of his or her learning difficulties; 
and to assist the teacher in preparing an instructional program to meet the student's 

individual needs. 



Test, for EveryJoy Living (TEL) 



Typo of Test Screening Inventory 



/•Jdrcss to Publisher's Test Service 
obtaJn test 2500 Garden Rood 



(Measures what area) Functional Skills 



rJenUM o> , Col 1 r. 939'»0 


Cost 

Initial 2^.O0j^2U ic&l bl. 


Scoring Piocedures 
.) 0 Hand Scored 

□ Machine Scored 


Time for Scoring 
20-30 min. 


Administrat lor. I'roccJureu 
0 Group TJ:ne Rc:qulrc^ij (^-20, jaia. 

test 

C3 lu /Iduol Tlcie Roquirud 


Ttrr Pupil 









I'.ric: I)ci,i:ri;)tlon of TcJt- A battery of seven tests: Job-Search Skills, Job Related Behavior, Health Core, Mom-. 
/i<;.;ojc:i:cnt , Piircliosing Habits, Banking, Budget. Designed to measure knowledge of life skills neccToory to 
perform cveryJi^ tc-^ks. Oiolly administered to groups of 20 or less. A separate Reading Scale ccort* cu:. he 
cc.iiputed from tl.cse items where reading is required. 



ace Validity- Pair 

.'onning- extensive school norms are provided. 



^adiiii; Level 



1^ LCVCi 

nofic required, except where this skill is 
indirectly assessed. 



Population for which test is best Suited 

Handicap Age Grade Level 



LD/EO 



12+ 



junior - senior high 



ahur comments by the Reviewer: 



Similar to the Social and Prevocat ional Information Battery, except that 
the TEL calls for a 3-choice response. 

Language of test questions appears to be more understandable than Language 
of ^ estions in the SPIB» 



4?- 



ERLC 



195 



1-10 



Bennett Hand Tools (1965 ) 



TYPE OF TEST: Work Sample (using tools) 



Address to The Psychological Corporation 
obi.n'ti ti-.t: 4640 Harry Hines Blvd. 

Dallas, Texas 75235 



Cob t : 

Per Piihil none 



Brief Description 
of Tu'St: 



Scoring Procedures 
Hand Scored B 

Mocliine Scored □ 



Measures 
what 
area(s) : 



Manual Dexterity 

Gross Motor Coordination 



Time for Scorifuj 
5-18 inin. 



Ad'Jii n i s tra t i on Procodur-cs 
Qjroup Tinio llotiuin.'d 

[^jlndividuul TiLc P.oi|u1rol^ jjj j. 



Consists of one part and score is total time to complete the task. Subject is roqoifvd to rcn.ovo iwdcvo 
bolts from one vertical board aiid replace them on another according to instructi^'in. Th^iro ore three- 
sizes of bolts and each has tv/o v/ashers and a nut. Four tools aii? used in the task, two ojn^n end 
wrenclies, one adjustable wrencii and one screwdriver. All four tool^ jre required to completo UiCt 
task. Measures prior knowledge of tool use and manual dexterity and coordination. Instructions in tool 
use are given but there is no practice time. 



Face Validity The format of the test may appeal to the disadvantaged and clients with low motivational levels. Three 
IJonnir.g types of validity data are presented: (1) correlations with foreman's ratings (2) correlations with 

other tests, (3) grades in training schools. All correlations are la*/ to moderate. 

Percentile norms based on the time to completion are given for tiie following groups: male job applicants 
in a southern plant, male adults at a vocational guidance center, air line engine n\2chdnics, boys at a 
vocational high school, high school dropouts in a metropolitan center, apprentice v/elders in a steel coirtoony, 
e J act ciraLmalate o an rp . . vzoriars^ ^ 



Heading Leyel : 



Hone required 



Population for which test is best Suited: 

Handicap Age Grade Level 

anyone wi thout upper 

extremity handicaps any any 



Other coiuiients by the Reviewer: 



o 

m 
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The test requires full use of hands and arms. The high face validUy, 
flexibility of the instructions and tlie practical nature u th t.-st are 
appealing in a vocational evaluation situation* Reliability claLa sugjjcst a 
large practice effect. Low correlations with other criteria re(i\icos ti!St 
usefulness. Finger dexterity is an Important factor. Provides good 
observational data. 
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..J ; ^ * V" * :.^Ii!!l:'2L*?' LCiilt^ O exton'ty Tost 

Address to iho Psychological Corporation 
obtain test; m6*U) Many Mines lllvd. 

Dallas, Texas 75235 



1YPE OF TEST 



Work Sample (using tools) 



Measures 

what Eye-Mand coordination 

area(s): Fine finger dexterity 



Cost: 

Initial $35.00 


Scoring Procedures 
Mand Scored 0 


Time for Scoring 

scoi*e is time to complete 


Adn; i n i s tra t i on Proct Jiiros 
Qjroup Tinv Rt-c]ufred^ 

rnindivldual Time Pv05,i;ireJ 

12 to 30 mrn." 


Per Puf»il 


Machine Scored □ 


tasK. 









Brief Description 
of Test: 



Consists of two parts each having a practice period. The first part ^^quires the use of t\.'>,02"M\ to 
place small pins in holes one at a time. After each pin is placed a small collar is pKicod <^\vr it 
with the tweezers. The score is the tinx^ needed to fill the holes. Part two consists of slartincj srrL./s in 
lioles using the fingers and then using a small screwdriver to screw them'down. Score ib tino nOvdcd to 
fill 36 holes. Skills required include finger dexterity and good frustration tolerance. 



^ace Validity The manual contains summaries of several validation studies usinq wages and supervision rating scales as criteria 
•'oniiing The test is also related to other dexterity measures, 

Percent^'le norms based on the tinie to completion are available on the following male groups: unselected ap|)lican' 

appliance factory applicants, two veterans groups and two high school gix)ups. Female nonn groups are: 

assembly job applicants, factory applicants, hourly employees, and employed assemblers, /^ll sample sizes ai-o 
at least 100 and most are over 175. 



'cadiny Level: 



None required 



Population for which test is best Suited: 



Handicap 
Any without upper 
extremity handicapps 



ither conrrients by the Reviewer: Provides good observational data. 



Age 



any 



Grade Level 
any 
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ti :l a .. 1 

• ••»«• • 

Address to 



• i -•\^<r:i!!lliJjJ!311Hil^^ Work So molo (no tno U^ 



I'l. lost Bureau Division Measures 
A'l^ricon li'ii dance Service Inc. what 
i'u!ii ishers Bldg. Circle Pines, Minnesota area(s): 
550H 



Hand t Finycr Dexterity 



Cost: 

Ini! iai ^.d.O:* 



Per Pi.j.il ll'i^iL^kil 



Scoring Procedures 
Hand Scored □ 

Machine Ccored □ 



Time for Scoring 
observation 



Adnii n i s t ra t i on P rocedu ros 
Q^roup T in.-; f:;-qu i red _ 

^jlndivldi.:sl Roouired 



Brief k-'jCri|;iion 
of Tea: 



Consists of two parts, The first (assembly) provides practice tiiixj. The second paiL (Oisass-iu.hlv) 
has no practice tiiiie. The first part requires manually asseiiJ^ling bolts and nuts and then placing 
each asseiiJ)led piece in a hole in a board. After 20 holes (2 rov/s) are done for practice, the scoie 
is tlie t\\\e required to fill the remaining 8n holes. The second part requires ixsfiioving the assemblies 
froT. the holes, taking them apart and returning the parts to their bins. The scorxi is the tinuj 
required to disassemble the 100 units- Skills requir'ed include manual coordination, finger dexterity and 
work rhythm. 



Face Validity Adequate, Males and Females 16 years to 39 years 11 mo, 
•'ormir.g unselected subjects (1793 males and 2186 females) 

Males and Females 15 years to 17 years 11 mo, 
of secondary level - 550 nales and females. 

Males and Females Industrial group - 200 males and 200 females with at least 6 monUis 
sucessful employnent at manipul-iti ve tasks. 



Noras based on the perfoniiances of 3979 
Urban and subu>^)an public and private schools 



Reading Level; 



None required 



Population for which test is best Suited: 



llandicapTotally Blind Age 
Partially sighted 
MR Blind 



15+ 



Grade Level 



any 



Other ccrwients by the Reviewer: 

20i 



in 



In a well integrated performance, the hands v/ork together rhythmically. 
Keep in mind there is no single over-all test for motor skiT. 
Norms are very old. 
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*iii:L.Q'^..\v:».i Pe gboanl (19^8, 1961, ]%(\ ) 



TYPE OF TEST: 



Hnrk Sr^mp1f> (nn f.n nlq) 



AtjiJrc-f.s to 
obtdin tc^t; 



Cos t : 

.!inLidl_ Son.iM 
f^cr Pupil ;io'!c 



Scic-i.co Research Associates, Inc. 

2i'J rast Erie 

rhicago, Illinois 60611 



Scoring Procedures 
Hand Scored El 

Machine Scored Q 



Measures 

what 

area{s): 



Manual Dexterity 
Eye-hand coordination 
Short - arm gross nK)tor 



Time for Scoring 
1 0 min utes 



Administration Procedures 
Q3rou|) TifuO Rc:x*)uirod_ 

[£llndividu3l Tir.ie fJOiiuired i;] .^j,,. 



.rief DLScnption j^.^ pegboard contains ti-zo ravs of 25 holes into which pins are inserted. At the top of the board 
are 4 cups containing pins and washers and collars to be assembled. No tools are used. The lest 
is administered four times (1) right hand only, (2) left hand only, (3) both hands and (4) sssc-xbly 
of pins, washers and collars using both hands. The score is the nuinber of pins placed in the board 
within the t\m limits of 30 seconds for (I), (2), (3)\ and the number of parts assembled in one 
minute for (4). The test is administered to seated examinees, therefore, it is appropriate 
for wheelchair clients. 



Face Validity 
lorming 



It is suggested that the test not be used alone to select people for assembly jobs; the test is best 
used as part of a battery of tests and work sampies. Local validation is needed. 

Percentile norms are given for eight groups of male and female industrial Miorkers and two general 
groups composed of applicants and cnllen^^ students, 
fio school norms are available. 



luading Level 



None required 



Population for which test is best Suited: 
Handicap Age Grade Level 

any any any 



ERIC 



Uhcr comnents by the Reviewer: j^^j^ dexterity test is designed to aid in the selection c* -mployees for individual jobsj;;; 

requiring manual dexterity. It measures dexterity for two ^j,:: of activity: one 
involving gross movements of hands, fingers and arms, and the other involving 
primarily what might be called "fingertip" dexterity. 

Percentiles are given for both one trial and three scores. Correlations for three trial 
O , QC^ scores are higher than for one trial score, 
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...Jain.i<v:Lii Jva.t.iL.of JlaQjpiilat}.QiLJ"eslS t YPE OF TEST: work Sam olc (n o tools) 



obtain t^*'.t: 



»\X'rican Guidance Service, Inc. 
Circle Pines, Minnesota 55014 



Measures 

what 

area(s): 



Manual Dexterity 



Cost: 
Initial 



Scoring Procedures 
Hand Scored>.Q. 

Machine Scored □ 



Time for Scoring 
.ollSCLQsliLLmL; liflie^QL 

coni[)1et ion_ i s the sc or^ 



Adnn" n i s tra t i on Procedures 
[^jroup TiP:: R::vijirt'ii 

A|/|)ro).. 1 hou 
[x]Indi'. idual Tin.u Huciui/'cd^ 



Brief Description 
of Test: 



Face Vdl idity 
it'or.'iiing 



Designed to rieasu»'€ manual dexterity: 

1) The placing test 

2) The turning test 

3) The Displacing test 

4) The one-hand turning and placing test 

5) The two-hand turning and placing test 



Four administrations of each test, incluoiny 
one practice administration, are required 
for best, validity- 



"Validity rests upon an evaluation of the tests efficiency of selection in specific situations." 

All right handed high school graduates age 18 - 31 years. Men hired as converting machine operator: 
in the paper mill . 



Reading Level : 



any 



Population for which test is best Suited: 



Handicap 
any 



Age 
any 



Grade Level 
any 



Other coianents by the Reviev/er: 



in 



*Test given with examinee standing. 
Norms and instructions for Blind. 
Norms for all groups are quite old. (1933) 



obtjin iv'yl 



Liiilli:5i! i-i-^^A!; I [^e1< ^tio iis Jos t (. H) 30 

/i.'.orica.s (Uii dance Service 

^^l!)libne^s nidj. 

Circle Pines, Minnesota 55014 



/Jj^JF TKST: v/or'< S nmole (no too js) 

Measures Spoiial Relations 
v/hat 

area(s): 



Cost: 

Initial $? 


fin. 00 


Scoring Procedures 
Hand Scored [3 


Time for Scoring 
Tiiie for completion is 


Adniinistration Procedures 
Qjroup Tin.e So-'juired_ 


Per Pupil 


Machine Scored □ 


the score. 


Approx. 20 min. 
(x]Indiv idual Tiri.e Ri'CiuireJ 









Brief 
of 



lescription 
lesi: 



Consist pf four parts. No practice time is allowed. Each part requires the transfer of 5b 
blocks of assorted sizes and shapes from one form board to another. Each block will fit only 
one hole in a board. Parts A and B use the same set of blocks and Parts C and D use another" set. 
The score is the time required for each transfer or combinations of times. 



Face Validity Adequate 

r/orniing Available for Senior High School stude.nts, and for students in specific vocational programs. Norms ai"e 

a ISO provided for a few occupational groups. 



Reading Level : 



None 



Population for which test is best Suited: 



Handicap 
any 



Age 
any 



Grade Level 
any 



Other cor;nents by the Reviewer: 



Provides excellent observational data. 
Protocols are available but not necessary 
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i!h± ^\J\?JaJ'1'1^1^^[ Hechanical Comprehen sion Test (1 940) TYPE OF TEST; Antit udP 



Address to Psychological Corpordtion 

obtain tfSt: -Ib-lO W^irvy Mines Blvd. 

Dill las, lexas 75235 



Measures Relationship of physical forces and 
what mechanical elements. 
area(s) : 



Cost: li) for J5 te^l 

h;itial I'Oi^K, 100 ansv/or 



MS 



iiiOOtS 



I Scoring Procedures 

Hand Scored ^ ^ith 

stencil 
Machine Scored □ 



Time for Scoring 
iL.iiuxiiiias 



Ados i n i s t r a t i on ? i oc o-Ju r c s 
[xJ.lroup Tih.e i^c.^ji.irc'j 

[JJIndividuol Tinu': ncOuir:»Jj(j j. ^^^^ 

time 1 imit 



Brief Description . 

of Test; ^^^^"^ \^ presented with a drawing and ansv/ers a question about the picture. Answa's are ,na. Led on 

^n^i.er sheet. Measures mechanical comprehension; similar to mechanical reasoning sectiun of DAi 
68 questions on each of 2 equivalent forms. 



Available in Spanish: "Test de Comprension Mecanica Bennett" 



face Validity 
lorniing 



Good-client must be able to visualize relationship between physical force and mechanical elements 
to do v/ell on this test. 

Norms are provided for industrial applicants, industrial employees, and high school students, boch 
technical and academic. (11th and 12th grade). 



leading Level : 

5thwiiay be read to client; taped presentation 
^^^Q"^ publisher 



Population for which test i;> best Suited: 

Handicap Age Grade Level 



any except blind 



15+ 



High School 



Jthor conrnents by the Reviev/er: 



in 



ERLC 
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and machinery 
Cassette tapes are $10.25 each 



Appears to be useful in determining aptitude for industrial / involving tools 
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liA'tr Cr IL^il: r^-t'cir Ability f'lacenic»nt Survey 



Address to 
obtain Xi*t»l: 



{id its Cublishers 
P.O. '6o\ 7234 

San Diego, California 92107 



Cost: 
Initial 

Per Pupil 



TYPE OF TEST: 



Aot i tude 



Measures (See Below) 

what 

drea(s): 



2. 25 spccin.en 
sot 


Scoring Procedures 
Hand Scored 0 


Time for Scoring 
15-20 minutes 


Adniinistration 
Q^lroup Tiihj 


Procedures 
Poquircd /jQ j.i^). 


S54.00/30 sets 


Machine Scored© 




[xjlndividual Tlii.e 


flc-'iuirod 













Brief Description 5-ininute tests: Mechanical Reasoning, Spatial Relations, Verbal Reasoning, Numerical Ability, 
of Test* Language Usage, Word Knowledge, Perceptual Speed and Accuracy, and Manual Speed 

and Dexterity. 



Can be interpreted in light of entry-level skills in 14 career areas 



face Validity Good 
'iorming 

Manual reports that Nonas are available separately for grades 8-9, 10-12, and entering colleges 
but data is not in the manual - a self-interpretation profile and guide is available. 



leading Level : 

6+ for verbal and numerical parts 



Population for which test Is best Suited: 
Handicap Age Grade Level 

LLD/ED/Physical 14+ 8+ 



ither coninents by the Reviev/er: 



Generally appropriate for students of average reading ability • appears useful for high 
school level career awareness course. 
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ll 



/iJJicn*. to 



iluiiiiliion Mifflin Co. 



ini: icti I. VI S :..5.i/3:; 

»rT":.M.(i7'/3j" ' 



Scorincj Procedures 
lljnd Scored C] 

riicfiine Scored tH 



Jriof D.-scri|)iion 
of 



TYPE OF TEST: Screening Inventory - Norm Re fQrcncod 

Measures Spatial visual ization/Technical/Scholas tic/ 

wh^it Business -secretarial 

area(s): 



Time for Scoring 
5-10 minuLec 



Administration Procedures 
[xjjroup IvM lleqiiirc-jrM -tiS 

lit f-lid Mil 

nd i V i duu 1 T inio R<;qii i r t di V I ^ ki) mi i 



ihere are 3 tests: TST (Technical and Scholastic Test); SVT (Spatial visualization test); BLl 
(fiueiness English Test). They reflect technical and academic knowledge as well as aptitude roiuiri-l 
for development of competence in a variety of occupations end educational programs. The TST 
contuines 150 iteu^s v/hich measure knowledge and abilities to visualize objects presented in 
two-dimensional space. The BET contains 111 items. It measures knowledge of spelling, punctualioiu 
capitalization, and correct usage or gramnar. 



'aco Vjlidily Each of the Dailey tests has one or more counterparts among the established tests given to largo 

•'*'''*^'^»J overlapping groups of military personnel and to nearly a half million high school students involves 

in Project Talent. 



Norms are available by grade level, male/female, trade school students and job applicants. 



oadinj Ltfvol : 



SVT - none 
BET - 5th 

TST - uses technical language 



Population for which test is best Suited: 



Handicap 
Depends on test 
to be given 



Age 
15 + 



ihor coi;:nents by the Reviewer: 



00 



Tests of skill level. 

Specific areas of measurement tend to limit scope. 
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Grade Level 
8-12 



U, .1 fi ILm HJ»'«»-30C^ Clerical (c) 1959 



TYPP OF TEST: Aptitude 



Address lo 
obtain tost 



Psychological Corporotion 
^6^i0 Harry Hines B5vd. 
Oiillos. TX 715235 



Irief Description 
of Test: 



Measures 

what Clerical speed and accuracy 

drea(s): 





Scoring Procedures 
Hand Scored EJ 


Time for Scoring 
5 minutes 


Adniinistraiion 
[xj^lroup Tiu;-j 


;\^r Pupi 1 


with template 
Machine Scored □ 




fA]lndividiMl Tiiiri 









The Minnesota Clerical Test is a test of speed and accuracy in perfonning tasks relate*! to 
clerical work. It has been found useful for selecting clerical employees and foi advising 
persons who wish to seek training in the clerical field. The test consists of t'.;o paits: 
number Checking and flame Checking. In each part there are two hundred items consisting of lon 
identical pairs and iCO dissimilar pairs. The numbers in number Checking range from 3-12 digits 
.I'l^i Uh» ii:i:..::£ in f^cmc '^his.I iug coiu..»o 7 throu-jl. P Ic^l^rr.. Sepv/^to time limits are ubeo 
fur the two pari'^: 3 miriutes i^or i)ud:i:r5, / mipl;^t;s (or notos. 



? -cc Validity 
••o.'-mirio 



^coding Level : 



piis tesr v/ich its norms i»houUI contribute towaid a mure scientific anvi ^ ' 

based upon all of the pertinent and available informatiiM:. Norni:; foj' Hduit> crnploycd in clerico- 

occupations also might be considered in judging a pupil's clerical aptitude. 

tlorms have been developed grades 8-12. Norms for 11th and 12th grade students, classified according 
to high school curriculum were b^ised on a cross-sectii^n sampling of 6262 pupils from 7C Uew 
England High Schools. 



Population for v/hich test is best Suited: 

Handicap Age Grade Level 



All except SPIl, Blind 



14 up 



9-12 



"Jther ccRinents by the Reviev/er: 
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^although no reading comprehension is required, it has b'^cn found that 
students with poor reading perform poorly on the name chc 'u.j section. 

Test allov/s for measurement of both clerical speed and clerical accuracy 
Level of motivation is a significant factor. 



2i6 



Addresf. to 
obtdin ti»st: 



' . /".oi.fiol IC'Sli for Industry - 
nr. I IHreclions Test (PTl-ODT) 



}*sych:/.(:gic\'il Corporation 
■if 40 Marry Hines Blvd. 
uillas, Tcajs 75235 



TYPE OF TEST: 



Aptitude 



Measures 

what Ability to follow oral directions 
area{s) : 



1 

Cost: 




Scoring Procedures 


- 

Time for Scoring 


Administration 


initKii 


.;\iU 100 


Hand Scored ^ 




[x]3roup Tin.e 












Per Pupil 





Machine Scored □ 




fXjIndi vidua] Tiiiie 











Brief Description 
of Test; 



Assesses an individual's ability to follow oral directions. Client listens to recorded diiections, and 
responds on an ansv/er sheet. Skills required to complete the test range from basic litorucy to 
sc:i.ov.haL above the Jr. High level. Two equivalent forms available, one of which is available in 
Spanish - test contains 16 items containing 39 scorable responses'. 

Two equivalent forms. 



Face Validity 
••Jorming 



Good - correlates positively and significantly with teacher's ratings of academic ability, and other 
tests of vocational aptitude. Also correlates well with ether tests of mental ability. 

Noriiis provided for a variety of populations and group sizes-including some high school students. 

School nonris are fairly poor. 



(heading Level 



Not required - oral test 



Population for v/hich test is best Suited: 



Handicap 
LLD/ED/MR 



Age 
14+ 



Grade Level 
9+ 



o 



Other coninents by tfie Reviewer: 

Recorded format allows for administration in a variety of settings. 
Not suited for students with severe dysgraphia. 

Cl7 
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(c) 1970 

itovi^.t-l ij'nnesota Paper Form Board Test ^ TYPE OF TEST: Aptitude 



.AdcrcrSi* to 
obiain test; 



Psycho 1 09 i ca 1 Co r po ra t i on 
'i6^0 Horry Hi:ics Blvd. 
Dallj^. TX 75235 



Cjj,^. 2b Q $4.1,0 
Initial l^^O 51f).25 



Per Pupi I 



Scoring Procedures 
Hand Scored O 
Forms AA and BB 
Machine SccredJfQ: 
ForiiiS MA and MB 



Brief L/escription 
of "lest: 



Measures Spatial Relations 

what 

area($): 



Time for Scoring 



Ad':'.i n i s t ra t i on Pr ocedurt'S 
[^n'oup Ti.'-e n^'juiruiJ 

^Individi.al Tifj.L PL:,'jn\v: 



The Revised Minnesota Paper Form Board Test is a 20 minute spec-ded test consislirnj o? 6'. 
tv/o-dimensional diagrams cut into <;eparato parts. For each di.Kjram tliere arc- 5 fii-Liici 
lines indicating the diffe»'ent shapes out of which they are made. 'From these> th.r cLJcCt cin; 
the one figure which is composed of the exact parts that are shown in the original didora^. 



^*ice Validity 
I'onning 



The test has a long history of effective prediction on many academic and industrial f ic-ldi, pa. cirulatl/ 
those vdth a mechanical orientation. The studies summarized in the validity section of Chc :.ii.ir:l 
strongly suggest that the test is a valuable tool for use in educational and vocatio.ul -juidonc^. .inn 
in employee selection. Correlations have been done with numerous other tc^sts. 

Norms provided for educational groups (grades 10 and 12) and a variety of industrial groups. 



P.oadiny Level: None required 



Population for which test is best Suited 



Handicap 
LD/ED/Physical 



Age 
16 up 



Grade Level 
10-12 



Other coninents by the Reviewer: . jgst performance appears to be related to general intell igjnro. 
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